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ABSTRACT
Language testing, especially testing of English as the lingua franca of this era, 
has been an important part of education in Turkey as well as in other countries. 
Parallel with the development in teaching, language testing has used different testing 
methods, each having its advantages and disadvantages.
A good test may be defined as a test that is both reliable and valid 
serving its aim properly. This study sought to find one of the qualities of a good test; 
validity of the placement test prepared and administered by the Foreign Languages 
Department of Osmangazi University. The hypotheses were that the placement test 
had some deficiencies in terms of validity, especially content and predictive validity. 
The writing section of the test did not seem to measure what it was intended to 
measure since the questions in the test did not match with the course content and 
objectives. The aim of this research was to describe the situation of the placement 
test in terms of validity.
In this study, the opinions of prep school and engineering faculty students as 
well as prep school and engineering faculty instructors were investigated. The 
materials used in this study were questionnaires, interviews and twenty-six students’ 
placement test scores and first term grades at the prep school. For prep school 
students, faculty students, prep school instructors and faculty professors different 
questionnaires and interviews were given. The researcher also examined twenty-six
To analyze the data, first frequencies of questionnaires’ results were 
determined, their percentages were calculated and finally the results were 
transformed to figures. Interview results were put in narrative form under each 
group’s questionnaire results. Coefficient correlation related to predictive validity 
was displayed at the end of Chapter 4.
According to the students and instructors, there seems to be no consistency 
between the writing section in the placement test and writing activities held in class. 
This result was expected by the researcher since, in the placement test, students are 
not required to write anything instead they are supposed to answer multiple choice 
questions such as finding relevant or irrelevant sentences in a paragraph. The results 
of the investigation of predictive validity shows that there is a big gap between the 
grades achieved in the test and first term results. The reason for this difference may 
be due to the students’ efforts during the term to pass the prep school successfully. 
Perhaps the students did not give importance to the test and answered the questions 
arbitrarily.
To conclude, the placement test can be said to have validity to some extent. 
However, to increase its validity, the writing section of the test should be revised and 
a paragraph writing or TOEFL like writing section should be added to the test. The 
number of questions for each skill should be balanced, for example, the number of 
grammar questions may be decreased.
students’ grades both in the placement test and quizzes and mid-terms in the Fall
term to get an idea on the predictive validity of the test.
To analyze the data, first frequencies of questionnaires’ results were 
determined, their percentages were calculated and finally the results were 
transformed to figures. Interview results were put in narrative form under each 
group’s questionnaire results. Coefficient correlation related to predictive validity 
was displayed at the end of Chapter 4.
According to the students and instructors, there seems to be no consistency 
between the writing section in the placement test and writing activities held in class. 
This result was expected by the researcher since, in the placement test, students are 
not required to write anything instead they are supposed to answer multiple choice 
questions such as finding relevant or irrelevant sentences in a paragraph. The results 
of the investigation of predictive validity shows that there is a big gap between the 
grades achieved in the test and first term results. The reason for this difference may 
be due to the students’ efforts during the term to pass the prep school successfully. 
Perhaps the students did not give importance to the test and answered the questions 
arbitrarily.
To conclude, the placement test can be said to have validity to some extent. 
However, to increase its validity, the writing section of the test should be revised and 
a paragraph writing or TOEFL like writing section should be added to the test. The 
number of questions for each skill should be balanced, for example, the number of 
grammar questions may be decreased.
students’ grades both in the placement test and quizzes and mid-terms in the Fall
term to get an idea on the predictive validity of the test.
BILKENT UNIVERSITY
INSTITUTE OF ECONOMICS AND SOCIAL SCIENCES 
MA THESIS EXAMINATION RESULT FORM 
July 31, 1998
The examining committee appointed by the Institute of Economics and Social Sciences 
for the thesis examination of the MA TEFL student 
Ümit Özkanal
has read the thesis of the student.
The committee has decided that the thesis of the student is satisfactory.
Thesis Title: An Investigation of Validity of the Placement Test Administered by 
Osmangazi University Foreign Languages Department
Thesis Advisor : Dr. Tej Shresta
Bilkent University, MA TEFL Program
Committee Members : Dr. Patricia Sullivan
Bilkent University, MA TEFL Program
Dr. Bena Gül Peker
Bilkent University, MA TEFL Program 
Marsha Hurley
Bilkent University, MA TEFL Program
VI
We certify that we have read this thesis and that in our combined opinion it is fiilly 
adequate, in scope and in quality, as a thesis for the degree of Master of Arts.
(Committee Member)
Marsha Hurley 
(Committee Member)
Approved for the
Institute of Economics and Social Sciences
letin Heper 
Director
Institute of Economics and Social Sciences
VI
TABLE OF CONTENTS
LIST OF FIGURES ....................................... viii
CHAPTER 1 INTRODUCTION...............................................................................1
Background of the study..................................................................... 2
Statement of the Problem....................................................................4
Purpose of the Study........................................................................... 6
Significance of the Study.....................................................................7
CHAPTER 2 REVIEW OF THE LITERATURE.................................................... 9
Language Tests and Testing................................................................ 9
T)^es and Purposes of Language Tests.............................................. 12
Proficiency Tests.................................................................... 12
Achievement Tests................................................................. 13
Diagnostic Tests..................................................................... 14
Placement Tests...................................................................... 15
Aptitude Tests.........................................................................16
Test Methods ...................................................................................17
Direct versus Indirect Testing................................................17
Objective versus Subjective Testing...................................... 18
Norm-Referenced versus Criterion-Referenced Tests........... 18
Backwash Effect of Language Testing...............................................19
Two Basic Qualities of a Good Test: Reliability and Validity..........20
Reliability............................................................................... 21
Validity................................................................................... 24
Content Validity.....................................................................26
Concurrent and Predictive Validity........................................26
Construct Validity..................................................................27
Face Validity.......................................................................... 27
Practicality and Useability......................................................28
CHAPTERS METHODOLOGY........................................................................... 30
Introduction........................................................................................30
Informants...........................................................................................31
Materials.............................................................................................32
Procedures..........................................................................................33
Data Analysis.....................................................................................35
CHAPTER 4 DATA ANALYSIS............................................................................ 36
Overview of the Study....................................................................... 36
Data Analysis Procedures...................................................................37
Results of the Study........................................................................... 38
Prep School Students Pre-Intermediate Group..................... 38
Vll
Pre-Intermediate Group Interview Results........................... 45
Intermediate Group Students ............................................... 46
Intermediate Group Interview Results................................... 53
Upper-Intermediate Group Students ....................................54
Upper-Intermediate Group Interview Results....................... 61
Engineering Faculty First Year Students.............................. 62
Engineering Faculty First Year Students Interview Results ..68
Prep School Instructors..........................................................68
Prep School Instructors Interview Results.............................75
Engineering Faculty Professors............................................. 76
Engineering Faculty Professors Interview Results.................80
Prep School Students’ Placement and First Term Averages..81
CHAPTER 5 CONCLUSION.................................................................................. 84
Introduction........................................................................................ 84
Summary of the Study........................................................................85
Institutional Implications....................................................................88
Limitations......................................................................................... 88
Further Research................................................................................ 89
REFERENCES........................................................................................................... 90
APPENDICES............................................................................................................92
Appendix A:
Prep school students Questionnaire Questions...................... 92
Appendix B;
Engineering Faculty students Questionnaire Questions........97
Appendix C;
Prep school Instructors Questionnaire Questions..................101
Appendix D:
Engineering Faculty Professors Questionnaire Questions.... 105 
Appendix E:
Prep school students Interview Questions............................ 108
Appendix F:
Engineering Faculty students Interview Questions............... 109
Appendix G:
Prep school Instructors Interview Questions.........................111
Appendix H:
Engineering Faculty Professors Interview Questions........... 113
VIU
LIST OF FIGURES
FIGURE PAGE
1 Factors that affect language test scores........................................................22
2 Background information/opinions of students on English............................39
3 Order of importance of skills/courses.......................................................... 41
4 Relationship between test questions and course content..............................42
5 Opinions on the form of the Placement Test................................................ 44
6 Background information/opinions of students on English............................ 47
7 Order of importance of skills/courses........................................................... 48
8 Relationship between test questions and course content.............................. 50
9 Opinions on the form of the Placement Test................................................52
10 Background information on students........................................................... 54
11 Opinions of students on English.................................................................... 55
12 Order of importance of skills/courses........................................................... 56
13 Relationship between test questions and course content..............................58
14 Opinions on the form of the Placement Test................................................ 60
15 Background information/opinions of students on English............................63
16 Order of importance of skills/courses........................................................... 65
17 Opinions of freshmen students on courses/activities at Prep School.............66
18 Opinions of freshmen students on courses/activities at Prep School............ 67
19 Instructors’ opinions on Prep School and importance of English.................69
20 Order of importance of skills/courses........................................................... 70
21 Relationship between test questions and course content............................... 71
22 Relationship between test questions and course content.............................. 72
23 Opinions of instructors on the form of the Placement Test...........................74
IX
24 Professors’ opinions on prep school and importance of English................. 76
25 Order of importance of skills/courses according to professors.................... 78
26 Difference to professors between students who studied at Prep School
and who skipped the Prep School 79
CHAPTER I; INTRODUCTION 
Whatever exists at all exists in some amount. Thorndike, 1918 
Anything that exists in amount can be measured. McCall, 1939 
As it is understood from the statements above measurement covers most of 
our lives. All of the measurements in education are realized through educational 
tests. Anyone who wants to attend a school and who applies for a job in Turkey 
usually takes some kind of test. As human beings we are always tested in many ways 
just from the beginning of our lives. Even in the primary school, we may face 
different tests; we may be tested on our ability to sing to attend school’s chorus, 
swimming team or boy/girl scout teams. Almost all students in Turkey are familiar 
with the concept of “testing”.
Previously in the Turkish education system students in primary school began 
studying for Anatolian High School Entrance test, one of the most important tests in 
their lives, from the moment they entered school until the new law on eight years of 
education was in question. That entrance test was administered after students 
completed their 5* year of primary education. Now, the new legislation has increased 
the number of years of primary education to eight. This test is going to be 
administered after the completion of eight years of education from now on. As a 
result of increase of such placement tests, testing has gained an ever -increasing role 
on people’s lives and careers in Turkey as well as in other countries.
With the growing importance of English as the lingua franca of this era, it is 
inevitable that second language acquisition testing has become more important. 
Testing is an important field in second language acquisition (SLA) since evaluation 
of knowledge plays an important role in learning a second language.
Testing is also problematic since what and how to test require experience in 
both teaching and testing. Mehrens (1984) claims that teachers, especially 
inexperienced ones have difficulties in determining what and how to test and this 
affects students taking the test. Some educators and psychologists have negative 
feelings toward measurement and evaluation, specifically testing. Exemplifying the 
paradox. Glass (1975) explains that people desire excellence, yet oppose the 
evaluation that makes excellence possible. Countering this paradox, Mehrens (1984) 
contends that one of the major goals of testing is to assess while recognizing that the 
purposes of testing are good -  not bad. According to him, testing is essential to sound 
educational decision-making.
For the past few decades, testing of English has had a strong influence on 
Turkish education, especially preparatory schools of English-medium universities. 
Universities like the Middle East Technical University (METU), Bosphorus 
University and Bilkent University are the leading English-medium universities in 
Turkey. In 1971, Bosphorus University Preparatory School with the help of Arthur 
Hughes, redesigned the already existing test to create a valid and reliable proficiency 
test for preparatory school students. That attempt may be considered as the first in 
the field of English language testing in Turkey. Since then, other universities have 
also started testing of English as a foreign language at various levels of instruction.
Background of the Study
In Turkey, there are many new universities, almost all of which are aware of 
the fact that providing English courses for their students is very important. The 
importance of English in the world is obvious and preparatory schools are the best 
sources for providing English as a foreign language in Turkey. In most of the
English-medium and semi English-medium universities, there are one or two year 
preparatory schools that aim to teach English to new students so that they can 
continue their undergraduate studies in these universities.
Osmangazi University, Eskişehir, is one of these universities that has a one 
year preparatory school under the body of the Foreign Languages Department 
(OUFLD). There are approximately 300 students studying at preparatory school of 
OUFLD every year. The preparatory school of FLD is mainly for the Engineering 
Faculty students although next year students of the Faculty of Medicine, the Faculty 
of Science and the Faculty of Economics and Administrative Sciences will also be 
accepted. There are nine departments in the Engineering Faculty including 
Electrical Engineering and Electronics, Mining, Civil Engineering, Architecture, 
Mechanical Engineering, Chemical Engineering, Geological Engineering, Industrial 
Engineering and Metallurgical Engineering. The preparatory school of FLD is 
obligatory only for the Department of Electrical Engineering and Electronics 
students and it is optional for other departments. However, most of the students 
want to study in the school since they are aware of the importance of English for 
success in their fields of study and in their future careers. When the preparatory 
school has sufficient faculty, it will accept all students who want to study English at 
the preparatory school. Zekeriya Altaç, head of the Foreign Languages Department 
explains the objectives of the preparatory school of the Foreign Languages 
Department as;
The objectives of the School are to prepare students so that they can 
study in their undergraduate classes, which are in English totally or 
partially, read and understand the issues published in English related
to their topics, speak on their related subjects, listen and understand to 
the lectures and seminars in English, and write answers to essay type 
questions and essays on general topics. (Personal interview, January 
16, 1998).
Statement of the Problem
Students are selected with a common test administered in all cities of Turkey 
and the Turkish Republic of Northern Cyprus by Student Selection and Placement 
Centre (OSYM) and the students who pass the test and are placed to the Engineering 
Faculty at Osmangazi University start to register at the beginning of September. 
When they register at the beginning of September, all the students are informed 
about the terms and conditions of the preparatory school and the date of the 
placement test, which is prepared and administered by the FLD, is announced. Those 
who want to study and those who have to study at the preparatory school (students of 
the department of Electrical Engineering and Electronics) are administered a 100- 
item placement test. The ones who score more than 70 out of 100 pass the 
preparatory school and begin studying their departmental courses as freshmen 
students in their faculties. Those who score between 60 to 69 are given an oral 
interview (exam) on the afternoon of the same exam day. The ones who pass the oral 
exam are considered successful. Those who score below 60 have to study in the prep 
school for a year; these students are classified according to the grades they receive in 
the same placement test that is administered to select them for the Preparatory 
School. For example, those who score 50-60 are placed in the upper-intermediate 
level classes, those who score 30-49 are placed in the intermediate-level classes and 
those who score below 30 are placed in the pre-intermediate-level classes. The logic
of this classification is that the students who receive similar grades in the placement 
test are regarded as having similar degrees of abilities and competences. However, 
during the first few weeks, it turns out that the students who received similar grades 
may not have similar grades in the quizzes and in the first midterm administered by 
the Testing Office of the FLD. A student who got a low grade in the placement test 
may be quite successful in the quizzes and the midterm, or vice versa. There may be 
striking differences among the students in the same level in terms of learning and 
coping with the textbooks of the levels that they are in. They start to complain about 
their levels and claim that they are not the right students for the levels in which they 
are placed. Like quizzes and midterms, the placement test is also prepared and 
administered by the Testing Office of FLD.
The researcher not only taught English in different levels for four years at 
Osmangazi University, but also had the chance of working as a Testing Office 
commissioner for one year. During his work in the Testing Office, a variety of issues 
related to testing were observed. During the whole academic year, the testing office 
of FLD administered many types of tests ranging from cloze tests and multiple- 
choice tests to essay type tests and witnessed the fact that different types of tests 
produced different results for students in the same level. The varying results that our 
students got in the tests during the whole academic year may be due to the 
weaknesses in the placement test administered at the beginning of the fall semester, 
that is to say there may be problems in terms of the validity of the placement test.
In the placement test, there are listening, vocabulary, grammar, reading and 
writing sections in multiple choice form. One of the important points of the 
placement test is that there is not a section on technical English in the placement test
although students take the technical English course in both semesters and are 
required to correctly answer technical English questions in both mid-terms and final 
test. Another major point is that there are only five multiple choice writing items in 
the test and these questions do not seem to measure the writing skills. According to 
the researcher, the placement test does not measure what it is intended to measure 
and there is a gap between what is assessed in the placement test and the curriculum 
and the objectives of the preparatory school at Osmangazi University.
One of the recent studies on the validity of placement test is by Fulcher 
(1997) from English language institute. University of Surrey. Fulcher (1997) asserts 
that an ordinary placement test does not exactly assess a student’s performance in 
English since there are time constraints and deficiencies on validity like not to be 
able to measure what it is intended to measure. He tries to find what can be done 
about these deficiencies to make the test valid and suggests some additions to an 
ordinary placement test like inserting writing section to the test they administer at the 
University of Surrey. The case that Fulcher mentions seems similar to the case 
Osmangazi University Foreign Languages Department faces in the preparatory 
school at Osmangazi University and there does seem that there is a serious validity 
problem in the current placement test administered by the testing of the Foreign 
Languages Department at Osmangazi University.
Purpose of the Study
The purpose of this study is to investigate the extent of the validity, in terms 
of content and predictive validity, of the placement test administered in the one year 
English preparatory school for the students of the Engineering Faculty at Osmangazi 
University, Eskişehir. The placement test is administered to engineering students
who need specific skills such as expository writing, speaking and technical 
vocabulary related to their field of study. Our students are supposed to write essays 
on both technical and non-technical issues in their faculty although their production 
ability is not tested in the placement test. It is obvious that objectives and types and 
variety of test items in the placement test do not match with each other. One of the 
major goals of this study is to get an idea of the validity of current placement test.
Significance of the Study
It is assumed that this study will be especially significant for the preparatory 
school and newly founded universities all over the country. As a result of the study, 
the department may take some new sections in the test, such as writing and speaking, 
into consideration and form a new placement test that has better validity and meets 
all the needs of the Department and the Faculty of Engineering. Newly founded 
universities, on the other hand, are seriously in need of valid placement tests that will 
help them to conduct their student selection and placement into the right levels. 
Therefore, as a result of this study, they can apply new placement tests the validity of 
which is stronger than that of the former test or adapt the former placement tests 
according to their own objectives to improve validity.
In the study, main research question will be as follows;
• How valid is the placement test administered by the Foreign Languages 
Department of Osmangazi University?
Subquestions are:
-  What is the content validity of the Placement test administered by the 
Foreign Languages Department of Osmangazi University?
What is the predictive validity of the Placement test administered by the 
Foreign Languages Department of Osmangazi University?
CHAPTER 2: REVIEW OF LITERATURE 
Chapter 1 introduced a general views of testing in second language 
acquisition and gave a background information on the study while explaining why 
the topic was chosen. At the same time, the purpose and significance of the study 
were explained in detail to enlighten the reader on the topic. Chapter 2 mainly 
focuses on the related literature to review what has been said on language testing, 
especially on the testing of English as a second /foreign language. There are five 
parts in this chapter; a) Language tests and testing, b) Types and purposes of 
language tests, c) The backwash effect of language testing, d) Two of the basic 
qualities of a good test, reliability and validity, and e) Practicality and useability
Language tests and testing
What is a test? It is quite clear that tests have always been with us. We always 
test ourselves, our opinions, other people and the books, articles we read.
“ A test, in plain, ordinary words, is a method of measuring a person’s ability 
or knowledge in a given area” says Brown (1993). For Brown, a test is first a 
method. There is a set of techniques, procedures, test items that constitute an 
instrument of some sort. Next, a test has the purpose of measuring. Some 
measurements are rather broad and inexact while others are quantified in 
mathematically precise terms.
Therefore, two qualities Brown (1993) mentions above are also necessary for 
language testing. With the development of language teaching techniques, language 
testing techniques have also been improved. There are many opinions on language 
testing and language testing methodologies. Also, there are many types of tests in
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accordance with language teaching methods. Language teaching and language testing 
can not be separated from each other; they go hand in hand.
According to Davies (1990), language testing, like error analysis, comes from 
a long and honourable tradition of practical teaching and learning needs. In recent 
years, it has found itself taken up as a methodology for the probing and investigation 
of language ability (and therefore of language itself) much as error analysis was 
taken up first by contrastive studies, and later by second-language acquisition 
research. It is also claimed by Davies that the practical tradition of language testing 
continues, often under the name of language examining, that is exercises quizzes, 
mid-terms, and briefly all kinds of measurement styles, and they are used throughout 
education to make judgements about progress and to predict future performance.
Some testers see testing as a problem solving activity. For example, Hughes 
(1989) would like to introduce people to the idea of testing as problem solving and 
try to teach people to become successful solvers of testing problems. In his book 
called “Testing for Language Teachers”, Hughes tries to explain basic questions such 
as “what is the best test/ the best testing technique?” emphasizing that there are 
different testing methods for different purposes.
Language testing has gone through different stages since the beginning. 
Kocaman (1984) describes this situation as:
It is a commonplace knowledge that there have been new orientations in 
language teaching and testing in recent years. For one thing, many people have come 
to realise that the idea of “method” as the panacea for everything in ELT is no longer 
valid. Rather, an eclectic approach or a wise synthesis of various methods has been 
suggested. This de-emphasis on methodology also signifies a focus on teaching
11
objectives, language content and syllabus design. The notional / functional syllabuses 
initiated by Wilkins and the threshold level syllabuses developed within the 
framework of the Council of Europe are the two well-known examples in this 
respect. Likewise ESP, EST, SLT and others are the attempts to meet the varying 
language needs of many students in a more flexible and diversified approach to the 
curriculum (p.l7).
Along with Kocaman (1984), Davies (1990) makes similar comments. He 
asserts that we can document progress in language testing just as we can in language 
teaching. He claims that language testing has extended its range of relevance beyond 
its earlier focus in two ways. First, it developed measures other than quantitative 
ones due to the developing awareness of the need to value validity more than 
reliability. The new measure includes qualitative measures of judgement, including 
self- judgements, control and observation. Second, language testing, Davies adds, 
extended its scope to include evaluation, evaluation of courses, materials, projects 
using both quantitative and qualitative measures of plans, processes and input, as 
well as measurement of learners’ output, the traditional testing approach. He also 
mentions three areas in language testing; these areas are a) communicative language 
testing, b) testing language for specific purposes, c) the unitary competence 
hypothesis or general language proficiency. These are important for language 
teachers since they imply that applied linguistics concentrates on matters that are 
very much related to language learning and teaching.
As seen above, a general view on language testing and tests by considering a 
few opinions of people in literature was presented. Definitions of test and testing
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were given and the importance and necessity of language testing was explained. The 
next section will deal with types and purposes of language tests.
Types and Purposes of Language Tests
Different kinds of tests are appropriate for different purposes. Tests are used 
to obtain information, but the information we would like to get out of tests is 
changeable from one situation to another. Therefore, we should categorize tests 
according to our objectives and purposes.
Language tests are used for purposes such as determining proficiency, 
achievement, diagnosis and placement (Hughes, 1989). Further, Davies (1990), 
Brown (1994) and Anastasi (1976) add one more purpose; aptitude. Indeed, all of the 
test types are interrelated since most of them are used in educational settings in turn. 
In this section the purpose of each of these types of tests will be described.
Proficiency Tests
Hughes (1989) explains proficiency tests’ as:
Proficiency tests are designed to measure people’s ability in a 
language regardless of any training they may have had in that 
language. The content of a proficiency test, therefore, is not based on 
the content or objectives of language courses which people taking the 
test may have followed. Rather, it is based on a specification of what 
candidates have to be able to do in language in order to be considered 
proficient. This raises the question of what we mean by the word 
“proficient’ (p.9).
Proficiency tests exhibit no control on previous learning and training 
(Davies, 1990). For Davies, proficiency tests are administered to get an idea about the
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candidates’ performance, that is, if they become successful, proficient in the future 
activities in that language. The situation of English medium or semi-English medium 
universities in Turkey is a good example of this kind of a test. At the beginning of 
the Fall term a proficiency exam is administrated and those who pass the exam with a 
desired grade begin to study in the first year of the faculty involved. Proficiency tests 
at universities in Turkey are administrated to determine if the students have the 
required proficiency (Hughes, 1988). Sometimes a test called proficiency is applied 
for both determining proficiency of students and placing them into proper level of the 
course. If a special program is designed to with levels including beginners and 
advanced, a general proficiency test may be used as placement instrument (Brown, 
1996). However, Brown asserts that care should be given in preparing such a test 
since such a wide range of abilities that are necessary for a certain program is not 
common in most of the programs.
If Osmangazi University Foreign Languages Department decides to use a 
proficiency test that is supposed to serve both proficiency and placement purposes, it 
should take some specific areas according to its course content/objectives into 
consideration.
Achievement Tests
Achievement tests are defined by Davies (1990) as tests that are used at the 
end of a period of learning, a school year or a whole school or college career. “ The 
content is a sample of what has been in the syllabus during the time under scrutiny” 
(p.20). Achievement tests are administered to determine if the students achieved the 
course objectives or not. Achievement tests are directly related to language courses 
and therefore they are also in relation with the tests administered at the beginning of
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the term to determine students’ proficiency and to place them into proper level of the
course.
According to Hughes (1989), achievement tests are divided into two groups: 
final achievement tests and progress achievement tests. He explains final 
achievement tests as the tests which are administered at the end of a course of study, 
and points out that the content of these tests must be in accordance with the courses 
which they are concerned. He says, for some testers, a final achievement test should 
be based on a detailed course syllabus that is referred as “syllabus-content approach” 
However, Hughes (1989) does not think syllabus-content approach is a good idea 
since a badly designed syllabus may mislead the result of a test. Instead he suggests 
that a final achievement test be based on objectives of the course, since it has a 
number of advantages. The first advantage is that it compels course designers to be 
explicit about objectives and second is that it may show how far students have 
achieved those objectives.
Progress achievement tests, on the other hand, as we can understand from 
their names, are developed to measure the progress that students are making. 
According to Hughes (1989) one way of measuring progress that is not really 
feasible is to administer final achievements tests repeatedly. The way he suggests is 
to establish a series of well-designed short-term objectives and to administer tests 
based on these short-term objectives. He also suggests teachers prepare their own 
“pop-quizzes” on the objectives.
Diagnostic Tests
Diagnostic tests, as the name suggests, are administered to determine 
students’ strengths and weaknesses. For Hughes (1989), they are developed to
15
ascertain what further teaching is necessary. Davies (1990) explains what diagnostic 
tests are;
Diagnostic tests are the reverse side of achievement tests in 
the sense that while the interest in the achievement test is in success, 
the interest in diagnostic test is in failure, which has gone wrong, in 
order to develop remedies. Indeed diagnostic testing is probably best 
thought of as a second stage after achievement or proficiency testing 
has taken place and as such its suitability for testing individuals 
suggests that it is better seen as an elicitation than as a test (p.21).
Osmangazi University Foreign Languages Department (OUFLD) 
uses progress achievement tests as diagnostic tests and at the end of the first 
term, replace the students at appropriate levels according to the averages of 
the first term. Also, material development office prepares some extra 
material, in the light of test results, for the classes that are in need of 
developing some abilities.
Placement Tests
A placement test is easy to understand from its name. Placement tests are 
administered to place students in a program or at a certain level. In some situations, 
as in the case of Osmangazi University Foreign Languages Department (OUFLD), a 
test is called placement test but used for proficiency as well. According to Hughes 
(1989), the most successful placement tests are those which are constructed for 
particular situations. There may be ready-made placements tests, but they are not 
offered since they may not meet the needs of a particular program (Fulcher, 1997). It
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is stated that a placement test should be as general as possible and should concentrate 
on testing a wide and representative range of ability in English (Heaton, 1990). He 
also claims that the most important part of the test should consist of questions 
directly concerned with the specific language skills that students will need on their 
course.
According to Brown (1996), placement decisions have the goal of grouping 
students of similar ability levels. He also adds that placement tests are developed to 
help decide what a student’s level will be in a specific program or course context. 
Brown claims that at the first glance, proficiency and placement tests look similar, 
but a proficiency test covers very general areas while a placement test’s area is more 
limited. Therefore, for Osmangazi University Foreign Languages Department what 
the specific areas will be in developing a placement test should be determined first.
Aptitude Tests
It was indicated above that Davies (1990) also mentions aptitude tests apart 
from the other test types. Davies’opinion on aptitude tests is as follows;
Unlike the proficiency test the aptitude test has no content (no typical 
syllabuses for teaching aptitude) to draw on but like the proficiency 
test it is concerned to predict fiiture achievement, though this time not 
in language for some other purpose (for example, practicing medicine) 
but in language for its own sake (p.21).
According to Brown (1994), aptitude tests are the types of tests that are given 
to person before any exposure to the second language. To him, a foreign language 
aptitude test is administered to measure a person’s capacity or general ability in 
learning a foreign language.
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Test Methods
Apart from the types of tests above, it seems preferable to mention direct 
versus indirect testing, objective testing versus subjective testing, and norm- 
referenced versus criterion referenced testing.
Direct versus Indirect Testing
Direct testing is easy to carry out when it is intended to measure the 
productive skills of speaking and writing (Hughes, 1989). When is a testing direct? 
When it requires the candidate to perform just the skill that we wish to measure, we 
can talk about direct testing, for example, essay writing to measure writing skills The 
most important feature of direct testing is its straight-forwardness. If we know which 
skills to be assessed, it creates conditions that will elicit the behavior on which to 
base our judgments. Another important purpose of direct testing is to be able to have 
beneficial backwash effect- backwash effect will be explained in detail in the next 
section- since the practice of test involves practice of the skills that we wish to 
foster.. On the other hand, indirect testing is to measure the abilities which underline 
the skills in which we are interested . Hughes gives an example of indirect testing 
from the TOEFL writing section as;
At first the old woman seemed unwilling to accept anything that was offered 
her by my friend I (p. 15).
In this case, students are required to recognize the wrong item in the 
sentence. This is an example of measuring the abilities underlying the skills. In the 
placement test of OUFLD, writing ability is measured indirectly through multiple 
choice questions.
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Objective versus Subjective Testing
The only difference between objective versus subjective testing is the 
procedure of scoring (Pilliner, 1968-cited from Bachman-1990), “ All other aspects 
involve subjective decisions” (p.76).
Bachman (1990) defines the differences as;
In an objective test the correctness of the test taker’s response 
is determined by predetermined criteria so that no judgment is 
required on the part of scorers. In a subjective test, on the other hand, 
scorer must make a judgment about the correctness of the response 
based on her / his subjective interpretation of the scoring criteria 
(p.76).
Therefore, we can say that a multiple-choice technique test is an example of 
objective test whereas an oral interview or a written composition test is an example 
of subjective test. Bachman (1990) says that dictation and cloze tests may be scored 
objectively if the exact keys are provided. In the light of the explanation above, it 
may be stated that placement test of OUFLD is an objective test.
Norm Referenced versus Criterion-Referenced Tests 
Carey (1988) defines the distinction between norm-referenced tests and 
criterion-referenced tests clearly indicating that norm-referenced tests are mainly 
used to compare students’ achievement with other groups of students at the same 
level. To Carey, the purpose of these tests is to determine and compare a students’ or 
a group’s level: above average, average or below average. A norm-referenced test 
measures a number of specific and general skills at once, but can not measure them 
entirely. It helps to decide a student’s “rank” or “level”(Kubiszyn& Borich,
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1990).On the other hand, criterion-referenced test to Kubiszyn and Borich (1990) is a 
test telling us about a student’s level of proficiency in or mastery of some skill or set 
of skills. “This is accomplished by comparing a student’s performance to a standard 
of mastery called criterion. A test that yields this kind of information is called a 
criterion-referenced test (CRT) because the information it conveys refers to a 
comparison with a criterion or absolute standard”(p.24).
Criterion-referenced tests are prepared by school districts, commercial testing 
companies or state departments of education. These tests measure student’s progress, 
or proficiency in some specific skills (Carey, 1988). Therefore, the placement test of 
OUFLD is a criterion-referenced test since it measures the proficiency of students in 
some specific skills.
All tests have some kind of effect on teaching and learning and, therefore on 
students and teachers. The effect may be positive or negative and this effect is called 
backwash or washback.
Backwash Effect in Language Testing
Backwash may be defined as the effect of testing on teaching and learning.
We can talk about the two aspects of backwash; harmful or beneficial backwash. 
According to Hughes (1989),
If a test is regarded as important, then preparation of it can come 
to dominate all teaching and learning activities. And if the test content 
and testing techniques are at variance with the objectives of the 
course, then there is likely to be harmful backwash, however, 
backwash need not always be harmful; indeed it can be positively 
beneficial (p.l).
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Davies (1990) claims that testing is not teaching saying that;
We can - and should - insist that the operation of testing is 
distinct from teaching and must be seen as a method of providing 
information that may be used for teaching and other purposes. 
However, the reality is that testing is always used in teaching, in sense 
that much teaching is related to testing that is demanded of its 
students. In other words testing always has a “backwash” influence 
and it is foolish to pretend that it does not happen (p.24).
There is a consequence related to language testing: backwash. Positive 
backwash would result when the testing procedure shows the skills and abilities that 
are taught in the course/school. If there is an accordance between what is taught and 
what is tested, then we can say that there is a positive backwash (Bachman, 1990). 
However, he claims that, in many situations, there is little or no apparent relationship 
between the types of tests that are used an educational/ instructional practice and this 
causes negative backwash.
It is a common opinion that backwash effect is crucial in language testing as 
in other testing fields. Testers and/or teacher should do their best to balance the effect 
between teaching and testing. The backwash of the placement test may be useful in 
deciding and preparing progress achievement tests administered by OUFLD. Besides 
the positive backwash effect, a good test must possess reliability and validity as well.
Two basic qualities of a good test: Reliability and Validity.
Despite a number of test types for different purposes, the two basic qualities 
of language testing, namely, reliability and validity are crucial for all of them.
21
Reliability and validity are unseparable from each other since the absence of one may 
affect a test’s quality in many ways.
Reliability
Reliability, an important and necessary aspect of a good test is briefly defined 
as the consistency of the results of a test at different times, Hughes (1989) explains 
reliability while giving an example. He imagines an exam containing 100 items was 
administered on Thursday afternoon. The test is neither so difficult nor easy for 
students. Hughes questions what would be happen if the test were given on 
Wednesday afternoon? His answer to this question is ‘not same’ because of 
particular human and non-human variables. He says that there are always differences 
between the scores since the students taking the test may have different 
psychological attitudes on these different days. However, although we can not expect 
the same results/scores from the test, we should, at least, have similar scores. The 
scores must be similar between the two days. If there is a similarity, we can talk 
about that exam’s reliability. “The more similar the scores would have been, the 
more reliable the test is said to be” (p 29).
Reliability is the consistency of scores obtained by the same students when 
re-examined with the same test on different occasions, or with different sets of 
equivalent items (Anastasi, 1976). Anastasi explains the concept of reliability as:
The concept of test reliability has been used to cover several 
aspects of score consistency. In its broadest sense, test reliability 
indicates the extent to which individual differences in test scores are 
attributable to “true” differences in the characteristics under 
consideration and the extent to which they are attributable to chance
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errors. To put it in more technical terms, measures of test reliability 
make it possible to estimate what proportion of the total variance of 
test scores is error variance (p. 103).
She also adds that no test is exactly reliable even if there are optimum testing 
conditions, so each test should have and be followed by a statement of its reliability.
The most important thing to be taken into consideration in the development 
and use of language tests is to name potential sources of error and try to eliminate, or 
at least, minimise the effect of these on language tests (Bachman, 1990). Bachman 
argues that there are a lot of factors that do not seem to related language testing, but 
these factors are crucially important since they effect the results/scores. Bachman 
also mentions the factors that affect language test scores, indicating that unobserved 
variables indeed affect test scores:
In this type of diagram, sometimes called a “path diagram”, 
rectangles are used to represent observed variables, such as test scores, ovals 
to represent unobserved variables, or hypothesised factors, and straight 
arrows to represent hypothesised causal relationship (p. 165).
Communicative 
Language Ability
Test Score
Test methods facets Personal attributes Random factors 
Figure 1: Factors that affect language test scores
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Hughes (1989) explains the reliability coefficient as the aspect that allows us 
to compare the reliability of different tests. To him the ideal reliability coefficient 1 
(means that a test that has reliability coefficient 1) is supposed to have precisely the 
same results whatever the conditions are. On the other hand, a test with a reliability 
coefficient of zero 0 (this is the case nobody wants to have) means that there is no 
consistency between the scores of the same test administered on different days.
The types of reliability as listed by Anastasi (1976) are. a) test-retest 
reliability, b) alternate-form reliability, c) split-half reliability, d) Kuder-Richardson 
reliability and e) scorer reliability. To explain briefly, test-retest reliability is the 
most obvious method for finding the reliability of test scores by repeating the 
identical test on a second occasion. Alternate-form reliability, as the name suggests, 
means to use different forms of the test to test people on the same subject. Split-half 
reliability means two scores got by the same person to be divided into two 
comparable halves. Kuder-Richardson reliability is based on the consistency of 
responses to all items. Two sources of error variance affect interim consistency and 
these are (1) content sampling and (2) heterogeneity of the behavior domain sampled. 
Scorer reliability means, as we can understand from its name, refers to the 
consistency of scores given by two or more examiners.
Some ideas that may help us providing more reliable scores are put forward 
by Carey (1988);
1) Select a representative sample of objectives from the goal fi'amework.
2) Select enough items to represent adequately the skills required in each 
objective.
3) Select item formats that reduce the likelihood of guessing.
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4) Prescribe only the number of items that students can complete in the time 
available.
5) Determine ways to maintain positive student attitudes toward testing 
(p.78).
In preparing a test, testers and/or teachers should take these into 
consideration to have a reliable test and enough time should be spent to 
prepare the test items.
A test must always provide accurate measurements to be valid, and 
also the test must be reliable (Hughes, 1989). However, Hughes asserts that a 
reliable test may not be valid indicating that there will always be some 
tension between reliability and validity and what a tester should do is to 
balance gains in one against losses in the other. A person may get reliable 
scores on a vocabulary test but this does not mean that the person 
communicates well using the vocabulary in the target language.
Validity
Validity, another important quality of a good test, may be briefly explained as 
“the degree to which the test measures what it is intended to measure” (Brown 1994).
Anastasi defines validity as “The validity of a test concerns what the test 
measures and how well it does so” (Anastasi, 1976; p. 134). She also implies that the 
validity of a test can not be justified in general terms and adds that we can not 
discriminate tests as having “high” or “low” validity in the abstract. The validity of a 
test must be determined with reference to the purpose of the test (Anastasi, 1976). It 
is not sufficient that a test should be reliable, also it should have validity and this
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should be a primary concern in test development (Bachman, 1990). Bachman also 
gives a definition from APA;
Validity.... is a unitary concept. Although evidence may be 
accumulated in many ways, validity always refers to the degree to 
which that evidence supports the inferences that are made from the 
scores. The inferences regarding specific uses of a test are validated, 
not the test itself (American Psychological Association 1985 p.9,).
Validity means the appropriateness of inferences obtained from students’ test 
scores. If a test measures the objectives that you want to measure, so you can say that 
students’ test results are valid (Carey, 1988). Carey also claims that a test 
administered by a person who takes the validity aspect into consideration may form 
valid decisions. Carey asserts five questions which we are (testers/teachers) supposed 
to consider during a test design procedure;
• How well do the behavioural objectives selected for the test 
represent the instructional goal framework?
• How will test results be used?
• Which test item format will best measure achievement of each 
objective?
• How many test items will be required to measure performance 
adequately on each objective?
• When and how will the test be administered? (Carey 1988 p.76).
She implies whenever we consider those questions in terms of a good, appropriate 
test we may have valid results at the end.
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While we are talking about the validity aspect of a test, we, indeed, do not 
imply that there is only one type of validity. A test may have many different 
validities depending on the aims of the test and differentiating with the method of 
assessing validity (Aiken, 1988). The types of validity are content validity, 
concurrent validity, predictive validity, construct validity and face validity.
Content Validity
A test’s content validity is mainly related if materials or conditions 
comprising a test respond the skills, understandings or other related behaviours that 
the test is intended to measure (Aiken, 1988). Anastasi (1976) describes the content 
validity “ Content validity involves essentially the systematic examination of the test 
content to determine whether it covers a representative sample of the behaviour 
domain to be measured.” (p. 135).
Anastasi also adds that the content validity is mainly used for achievement 
tests to learn how well the student has learnt and achieved the objective that was the 
focus of the course or study. Content validity is mainly related to objectives of a 
course rather than syllable.
Concurrent Validity and Predictive Validity
If there is a criterion measure, we can talk about the concurrent validity and if 
there is not a criterion until some time after the test is administered, so we can talk 
about the predictive validity of the test in question (Aiken, 1988).
Harris (1969) explains the difference between concurrent validity 
and predictive validity while giving two easy to understand examples:
“If we use a test of English as a second language to screen 
university applicants and then correlate test screen with grades made at
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the end of first semester, we are attempting to determine the predictive 
validity of the test. If, on the other hand, we follow up the test 
immediately by having an English teacher rate each student’s English 
proficiency on the basis of his class performance during the first week 
and correlate the two measures, we are seeking to establish the 
concurrent validity at the test” (p.20).
Construct Validity
If a test is prepared to measure something not measured before or not 
measured satisfactorily, and there is no criterion to anchor the test, we have to use 
another kind of validity, construct validity (Kubiszyn and Borich, 1990).
Construct validity, “concerns the extent to which perfonnance on tests is 
consistent with predictions that we make on the basis of a theory of abilities, or 
constructs”(Bachman 1990, p.255). The construct validity of a test, according to 
Aiken (1988), is determined by explaining a theoretical construct or trait to be 
measured and then making connections between the test scores and measures of 
behaviour we want to know.
Face Validity
Face validity, according to Anastasi (1976) is not a validity in terms of 
technical sense. She states that face validity does not refer what the test really 
measures but what it appears superficially to measure. ‘Tace validity pertains to 
whether the test “looks valid” to the examinees who take it, the administrative 
personnel who decide on its use, and other technically untrained observers. 
Fundamentally, the question of face validity concerns rapport and public relations” 
(Anastasi 1976 p. 139).
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On the other hand, Aiken (1988) has somehow different opinion on face 
validity. He says that if a test “looks good” for a special aim (face validity) is an 
important point in a test, but content validity is a more important concept than face 
validity.
Practicality or Useability
It was indicated at the beginning of the chapter that reliability and validity are 
the two basic qualities of good test. There is another quality we should add and pay 
attention to as well, and it is practicality or useability (Harris, 1969). Harris claims 
that a test may be reliable and valid but it may be beyond our facilities and this is a 
deficiency in developing a good test. Harris suggests that we be aware of this quality 
in developing a test. There are some considerations that testers should be aware of; 
economy, ease of administration and scoring, ease of interpretation. Economy is 
important since developing and administering a test may be too expensive to handle. 
Ease of administration and scoring is especially important in terms of teachers who 
may administer and score the test and clear instructions should be provided so that 
they can do their job efficiently. Ease of interpretation is necessary therefore clear 
information on test reliability and validity and about norms for proper reference 
groups must be provided in detail.
Placement test administered by Osmangazi University Foreign Languages 
Department may be said to have practicality since it is easy to administer and score.
This study will mainly focus on the content and predictive validity of 
Placement Test prepared and administered by Foreign Languages Department of 
Osmangazi University in Eskişehir. Every test has validity to some extent, however, 
what is important is to have a test the validity of which is good enough to meet the
29
needs of a particular course and/or situation. The more valid a test, the more valid 
results and more positive backwash effect.
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CHAPTER 3: METHODOLOGY
Introduction
As mentioned in the previous chapters, language testing, especially testing of 
English, the lingua franca of this era, has been an important part of education in 
Turkey as well as in other countries. Paralleling the development in teaching, 
language testing has used different testing methods, each having its advantages and 
disadvantages. Since tests have influence on people’s (students’) lives, the 
development of reliable and valid tests is quite an important task for teachers and 
having a beneficial backwash effect is a desirable point in these tests. Among these a 
valid test, measuring what it intends to measure, is the most important aspect to be 
taken into consideration in preparing a test. This study investigates the validity of the 
placement test administered at Osmangazi University; information on methodology 
is given in this chapter.
This study sought to find one of the qualities of a good test: the extent of 
validity, in terms of content and predictive validity, of the placement test prepared 
and administered by the Foreign Languages Department of Osmangazi University. In 
this study, the opinions of prep school and engineering faculty students as well as 
prep school and engineering faculty instructors were analyzed and investigated. The 
aim of this research was to describe the situation of the placement test in terms of 
validity, not to suggest and prepare a sample placement test.
The methodology section contains four sub-sections. The first section 
provides information on the informants used in the study. Second, in the materials 
section, the materials used in the study were explained. The third section provides
31
information on how the study was conducted. Finally, the data analysis section 
describes how the data were arranged and analysed in this research.
Informants
The informants in this study were 40 students, and 6 prep school and 4 
engineering faculty instructors.
Students
There are 3 levels in the prep school, namely, pre-intermediate, intermediate 
and upper-intermediate. Ten students from each level at the prep school and 10 
students from the engineering faculty responded to the questionnaires voluntarily. 
Since interviews were given to verify the questionnaires’ results, the researcher 
asked three volunteer students from each group for interviews and they responded to 
interview questions. Students’ ages ranged between 17 and 20. The students in the 
prep school and faculty were classified as a result of the placement test prepared and 
administered by Osmangazi University Foreign Languages Department (OUFLD). 
Those who scored more than 70 out of 100 passed the preparatory school and began 
studying their departmental courses as freshmen students in their faculties. The ones 
who scored between 60 to 69 were given an oral interview (exam) on the afternoon 
of the same exam day. Those who passed the oral exam were considered successful 
in the proficiency. The ones who scored below 60 had to study in the prep school for 
a year; these students were classified according to the grades they received in the 
same placement test that was administered to select them for the preparatory school. 
For example, those who scored 50-60 were placed in the upper-intermediate level 
classes, those who scored 30-49 were placed in the intermediate-level classes and 
those who scored below 30 were placed in the pre-intermediate-level classes.
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Ten engineering faculty students were chosen some of whom had passed the 
test administered in September 1997 and some whom had studied in the prep school 
in 1996-1997 academic year. Their ages ranged between 20 and 23.
Prep School Instructors and Engineering Faculty Professors
Six prep school instructors and four engineering faculty professors were 
chosen as volunteers and both questionnaires and interviews were given to them 
since the researcher valued their opinions. Their opinions were important since they 
had been teaching for at least four years and had witnessed different types of 
placement tests. The prep school instructors are the graduates of different Education 
Faculties from universities in Turkey. Engineering Faculty instructors are graduates 
of different Engineering Faculties in Turkey and all of them have PhD degrees from 
different universities in the USA.
Materials
The materials used in this study were questionnaires, interviews and twenty- 
six students’ placement test scores and first term grades at the prep school. 
Questionnaire and interview questions were prepared to get an idea on the validity 
aspect of the placement test by the researcher based on the literature on content 
validity. For prep school students, faculty students, prep school instructors and 
faculty professors different questionnaires and interviews were given. Most of the 
questions asked in the questionnaires and interviews were similar but a few changes 
were made to make them more understandable by the informants. Student 
background information was also included in the questionnaires to discover whether 
they studied English before and what they think about the importance and objective 
of learning English in their fields. A pilot study on the questionnaires was carried out
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in order to check for any difficulties in understanding the items. After this trial, some 
minor changes were made in the sentence structure to provide clarity. To minimise 
linguistic interference, the questionnaires were translated into Turkish by the 
researcher and then translated again into English by the colleagues to ensure that the 
English and Turkish revisions were equivalent. Students were given Turkish version 
so that they could understand the questions better. Prep school instructors and 
Engineering Faculty professors were given English version of the questionnaires.
Students and instructors answered the questionnaires given by crossing one of 
the choices “Yes”, “No”, and “Not Sure” or writing down the information requested. 
As the last item, informants were requested to write down anything they would like 
to state on the test and the prep school(see Appendices A, B, C and D ).
The researcher also examined twenty-six students’ grades both in the 
placement test and first term to get an idea on the predictive validity of the test.
Procedures
After receiving the permission both from the Foreign Languages Department 
and Engineering faculty of Osmangazi University to do the research, the researcher 
first administered a pilot study to check for any difficulties in understanding the 
items of the questionnaires in February 1998 at Osmangazi University Foreign 
Languages Department (OUFLD). After making a few necessary corrections on the 
questionnaires, the researcher administered them in March 1998 at Osmangazi 
University. The researcher explained to the classroom teachers that the 
questionnaires would be administered for the purpose of his research. They were 
requested to inform the students the aim of the study.
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The data were collected on the same day, questionnaires were given to prep 
school students on the 16**’ of March and to engineering faculty students on the I?**“ 
of March. The teachers stayed in the classrooms during the administration to monitor 
and help if necessary. The researcher checked each class in case someone needed 
extra information on the questions.
Questionnaires for prep school instructors and engineering faculty professors 
were administered individually while explaining what they were supposed to do on 
the 16**’ and 17**’ of March. Since they were busy, the results were obtained by the 
researcher the following week.
The time duration for each questionnaire was 15 minutes. After the 
administration, questionnaires for students were collected by the teachers and 
returned to the researcher.
On the first page of each questionnaire the students and instructors read the 
explanation on the purpose of the research. On the second page, the students and 
instructors were given explanation on how to answer the questions and were 
requested to answer the questions honestly.
Interviews were administered on the seventieth, and eighteenth of March. On 
the first day, students were interviewed as groups of three beginning from the pre­
intermediate level. Prep school instructors were also interviewed as groups of three 
on the same day. On the second day, engineering faculty students and professors 
were interviewed. Students were interviewed as a group of three and instructors and 
professors were interviewed individually in their offices(see Appendices E, F, G and 
H for interview questions).
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Data Analysis
To analyze the data, first all the answers to the questionnaires were grouped 
and the percentage of these results was calculated. The results were displayed in pie- 
charts to make them clear to the reader. Interview results were examined and put in 
narrative form under the questionnaire results since they were held to see if they 
verify the questionnaire results. Then, twenty-six students’-two students from each 
class- placement test grades and the grades they got from quizzes and mid-terms 
during the fall term were obtained to get their means, standard deviations and 
coefficient correlations to compare the results with one another. The results between 
the placement test and first term averages were calculated and compared to get an 
idea on the predictive validity of the placement test prepared and administered by 
Osmangazi University Foreign Languages Department.
The following chapter presents the data analysis and displays all data related 
to content and predictive validity of the placement test administered by Osmangazi 
University Foreign Languages Department.
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CHAPTER 4: DATA ANALYSIS 
Overview of the Study
This study investigated the extent of validity, in terms of content and 
predictive validity, of the placement test administered for the students enrolled at 
Osmangazi University. In order to do this, the opinions of prep school and 
engineering faculty students, prep school and engineering faculty instructors on the 
placement test were analysed.
The informants in this study were forty students, and six prep school 
instructors and four engineering faculty professors. There are three levels in prep 
program, namely, pre-intermediate, intermediate and upper-intermediate. Ten 
students from each level at the prep school and ten students from the engineering 
faculty participated in the research; the aim of the study was explained and volunteer 
students were welcomed for the questionnaires and interviews. Since interviews were 
held to verify the questionnaires’ results, three students from each group, volunteer 
students again, participated in the interviews. Students’ ages range between 17 and 
21. The students in the prep program and engineering faculty were classified as a 
result of the placement test prepared and administered by Osmangazi University 
Foreign Languages Department (OUFLD). The students who scored between 60 to 
69 were given an oral interview (exam) on the afternoon of the same exam day. The 
ones who passed the oral exam were considered successful in the proficiency and 
were exempted from the program. Those who scored below 60 had to study in the 
prep program for a year; these students were classified according to the grades they 
received in the same placement test that was administered to select them for the 
preparatory school. For example, the students who scored 50-60 were placed in the
37
upper-intermediate level classes, those who scored 30-49 were placed in the 
intermediate-level classes and those who scored below 30 were placed in the pre- 
intermediate-level classes.
Ten faculty students were chosen both the ones who passed the test 
administered in September 1997 and who studied in the prep program in 1996-1997 
academic year. Their ages ranged between 20 and 23.
Ten prep school and engineering faculty instructors were also volunteers and 
both questionnaires and interviews were given to them since the researcher valued 
their opinions. The prep school instructors are the graduates of different Education 
Faculties from universities in Turkey. Engineering Faculty instructors are graduates 
of different Engineering Faculties in Turkey and all of them have PhD degrees from 
different universities in the USA.
Twenty-six students’ placement test and mid-term test results from prep 
program were also investigated to get an idea on the predictive validity of the 
Placement test.
Data Analysis Procedures
To analyze the data, after questionnaires and interviews, students’ grades for 
determining predictive validity of the test were collected. First questionnaire results 
were analysed. Questionnaires consisted of two sections (see Appendices A, B C, D). 
In the first section general questions about respondents’ opinions towards English 
and their background were asked. Some of the general questions like age, gender, 
and how long they have been studying English were not put into charts and this 
information was given just before the charts to give a general idea to the reader in 
paragraph form. The rest was put into charts to make the results clear. In the second
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section, questions on the placement test were asked and all of the answers to these 
questions were put into charts. During the first stage of data analysis, frequencies for 
each questionnaire item were determined and these results were changed into 
percentage form. These results, then, were put into charts showing percentages of 
responses for each questionnaire item. Next, responses for interview questions were 
analysed and then were transformed into paragraph form to place just after 
questionnaire results since interviews were held to verify the questionnaire results 
(see Appendices E, F G and H for interviews). In the last stage, to determine 
predictive validity of the placement test administered by Foreign Languages 
Department of Osmangazi University, twenty-six students’ placement test and first 
term average results were compared by calculating means, standard deviations and 
correlation coefficient between the grades. After these results were completed, the 
results were displayed in figures and narrative forms in the following section.
Results of the Study
Questionnaires were given and interviews were held with pre-intermediate, 
intermediate, upper-intermediate students and prep school instructors at Prep School 
and first year students of Engineering Faculty and Engineering Faculty professors; 
the results of the study will be discussed in this order.
Prep School Students- Pre-intermediate Group
There are ten students who were given questionnaires in this group with ages 
ranging from 17 to 20. Eight of them are males and two are females. The extent of 
education they received in English ranged from one to eight years. While seven of 
the students have been studying for only one year, others have been studying for 
eight years. The rest of the results are in the following figures.
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Do you think English is necessary for 
your future studies?
Do you think your cun*ent -k · , . 
i i T  knowledge of English is sufficient 
for yourfuture studies?
""" .. ■ '■  
%30
Figure 2; Background information/opinions of students on English
As seen in A, 60 % of the students have not studied at any prep program 
whereas 40 % of them has had it in some English medium high schools. In B 
students were asked if they took any private courses in English and the majority 
answered this question as “No” while 20 % of students answered it as “Yes”. All of 
the students, 100 %, think that English is necessary for their studies as seen in C. 
However, 50 % of students think that their current knowledge of English is not 
sufficient for their future studies while 30 % of them think it is sufficient and 20 % of 
students is not sure if it is sufficient or not. It is surprising that 30 % think their 
current knowledge of English is sufficient although they are in pre-intermediate 
level. It may be concluded that the students are not aware of what proficiency in a 
foreign language means.
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The items E, F, G, H, and I in figure 3 show how important the skills/courses 
are rated between 1 (The most important) and 5 (The least important).
. The percentage of students who rated the skIHs as the second important (2)
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%40
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"  The percentage ofthe stuiients who rated the ^ U e  ae die fourth
fmportant(4)
Tech.^ng.
%11
Writing 
1. %22
Speaking
%34:
H
Reading
%11
Listening
%22
Writing %10 '
Figure 3: Order of importance of skills/courses
In item E, 60 % of students think that speaking is the most important skill 
while 20 % of them think technical English -a course including reading, grammar, 
writing in technical field-, reading 10 % and listening 10 %. None of the students put 
writing into the first category. The reason students think speaking is the most 
important skill may be because of their understanding of language: for many people 
being proficient in a foreign language means to be able to speak it. In item F, writing 
and speaking share the second with 40 % each and 20 % of the students put listening 
as the second important. Nobody indicates for technical English and speaking as the 
second important. Item G displays the percentage of students who rate the skills as 
the third important. 30 % of students indicate for writing, 20% for reading, listening 
and technical English each and 10 % for speaking as the third important. In item H,
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students rate speaking 34 %, listening and writing 22 %, and technical English and 
reading as the fourth important. As the least important (5), students put technical 
English 50 %, listening as 30 %, writing and reading as 10 %.
The following five items in figure 4 show the results of consistency between 
the content of questions in placement test and course content/objectives in the 
curriculum.
is  there any relationship between the 
grammar part of Uie Placement Test i**!; .g 
arul the cmursebook you study?
%30
Is there any relationship between the 
. vocabulary part of the Placement ^  
Test and the coureehook you study?
Is there any relationship between the 
content o f the listening part of the 
Placement T e ^  and listening actlv iti^  
you study?
Not Sure 
%30
Is there any relationship of the content of 
the reading part of the Placement Test 
and the coursebook you study?
Not Sure 
%40
Is there any relationship between 
content of the writing part in the 
Placement Test and writing activities 
YOU study?
. 'I
NotSui
N
Figures 4: Relationship between test questions and course content
Item J shows the relationship between the content of grammar part of the 
placement test and the coursebook coverage. While 60 % of students state that there
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is a relationship between the two, 40 % of them are not sure if there is a relationship. 
However, none of the students think there is no relationship. In item K, while 70 % 
of students state that there is a relationship between the content of vocabulary part of 
the placement test and the coursebook they study at the prep school, 30 % state that 
they have no idea, they are not sure about it. Nobody, 0 %, thinks there is no 
relationship between them. As seen in item L, according to 40 % of students there is 
no relationship between the content of listening part of the placement test and 
listening activities they study at prep school. However, 30 % of students think that 
there is a relationship while 30 % of students are not sure about the relationship. The 
students complain about the poor quality of tapes and tape-recorders in the test 
indicating that they could not hear the conversations properly. When asked in item M 
the relationship between the content of the reading part of the placement test and the 
coursebook they study, 60 % of the students state that there is a relationship while 40 
% of the students are not sure about the relationship. None of them thinks there is no 
relationship between the two. Item N shows the relationship between the content of 
the writing part of the placement test and writing activities they study at prep school. 
70 % of students are not sure about the consistency between the placement test and 
writing activities held in class. 20 % of the students state there is no relationship 
while 10 % of students state there is. This shows that students are not quite sure 
about the consistency between them.
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part in the Placement Teat?
Not Sure 
%0
Do you think there should be a Technteal 
EngHsh part In the Pfacernent Test?
Not Sure Ye$ 
%20
Do you think the placement Test 
administered in September placed you 
into the ripht level?
Not Sure 
%20
Q
Do you think them should be tvim different tests: 
T proficiency, 2. placement?
No Not *  
%20 ^
Figures 5: Opinions on the form of the placement test 
There is an equal share shown in item O related to a question on if there 
should be a speaking part in the placement test. While one half of students think that 
there should be speaking part, the other half think that there should not. Although 
there is a course called technical English, including grammar, reading and writing, 
in the curriculum, the majority of students state that there should not be a technical 
English part in the placement test, while 20 % of them state there should be. There is
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no student who is sure about it. The students imply that in technical English they 
almost study the same grammar points in the curriculum/coursebook and there is no 
need a technical English section in the test. In item Q, 60 % of students state that the 
placement test administered in September, 1997 placed them into the right level, pre­
intermediate, while 20 % of students state just the opposite and 20 % of the students 
are not sure if the placement test placed them into the right level. It may be 
concluded that the test is doing well to a great extent in placing the students 
according to pre-intermediate students. The last item, R, shows the opinions of 
students as to two different tests; 1) Proficiency, to determine if they are proficient 
enough in following the courses in the faculty and 2) Placement, to place the students 
into levels at prep school. While 80 % of students state that there should be two 
different tests as proficiency and placement, 20 % of them think there should not be 
two. Therefore, the available system of testing should be reviewed and the pros and 
cons of two different tests should be taken into consideration.
Pre-intermediate Group Interview results 
Interviews were held to verify the questionnaire results and similar questions 
like the ones in the questionnaires were asked. All of the students responding to the 
interview questions state that they are happy being in the program but they want the 
curriculum to emphasize speaking and vocabulary rather than grammar. The students 
attended the course willingly since they are aware of the importance of English for 
their professions in the fiiture. Questions on the relationship of contents of 
placement test questions on grammar, listening, reading, writing, and vocabulary and 
course content were asked to get an idea on content validity of the placement test.
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All of the students state that all the courses, except writing, have relationship 
in many ways. However, the writing questions and writing activities held in class do 
not go hand in hand and they have difficulties in writing since they answered only 
multiple choice questions in the test. They say that they got the right answers by 
chance without being aware of the importance of the test but if it were an essay type 
of question it would be better for them and the department to place them at the right 
level since writing is one of the most important courses for them both in the prep 
school and for undergraduate studies. They also imply that they do not want any 
questions on technical English although they have a course called technical English 
in the curriculum. Students in pre-intermediate group say that there should be a 
beginning class for the students who have no knowledge of English instead putting 
them pre-intermediate group.
Intermediate Group Students
There are ten students, seven males and three females, who were given 
questionnaires in this group and their ages range from 18 to 21. The extent of 
education they received in English ranges from two to eight years. While two of the 
students have been studying for two years, three of them have been studying for five 
years and others for eight years.
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Figures 6: Background information/opinions of students on English 
As seen in item A, the majority of the students have studied some English 
medium high schools whereas 20 % of them have not studied at any prep program so 
far. It is interesting that the majority has had English instruction at some English- 
medium high schools and could not pass the test. This indicates there may be a 
problem either at students or at schools they were educated. In item B students were 
asked if they took any private courses in English and 70 % of them answered this 
question as ‘TSlo” while 30 % of students answered it as “Yes”. All of the students,
% 100, think that English is necessary for their studies as seen in item C. However, 
40 % of students think that their current knowledge of English is not sufficient for 
their future studies while 10 % of them think it is sufficient and 50 % of students is
not sure if it is sufficient or not. This may be a natural result since they are at
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intermediate level and that they are aware what proficiency in a foreign language
means.
Items E, F, G, H, and I in figure 7 show how important the skills/courses are 
rated between 1 (The most important) and 5 (The least important).
the pefcentage of «tudente who rated “ 
 ^ ttte skyh as the most important(1^
Writing ^
-ijvV'i-.r t-Wflening - :.\fTech.eng - - - -
^  The percentage of the students who
·-■ .■'2)· : '..
. y v - T e c h . E n g .
Figure 7; Order of importance of skills/courses 
In item E, 50 % of students think that speaking is the most important skill 
while 30 % of them put technical English as the first and 20 % for listening. Nobody
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puts writing and reading as the most important skill. Item F presents 50 % of students 
state that speaking is the second important, while 30 % of students put listening and 
10 % put reading and writing each. Nobody ranks technical English. As seen above, 
speaking takes the first as the pre-intermediate students do. For students, to be able to 
speak English seems to indicate they are proficient. Item G displays the percentage 
of students who rate the skills as the third important. 40 % of students rank technical 
English, 30 % for listening, 20 % for reading, and 10 % for writing as the third 
important. Nobody ranks speaking. In item H, students rank, 50 %, for reading, 30 
%, for writing and 20 % for technical English. Nobody puts speaking as the fourth 
important. As the least important (5), students put writing as 50 %, reading and 
listening as 20 % each and technical English as 10 %. Nobody states speaking as the 
least important skill. The reason students put writing as the least important skill may 
be explained as the test does not measure this skill enough and students perceive it as 
an unimportant skill.
The following five items in figure 8 show the results of consistency between 
the content of questions in placement test and course content/objectives in the 
curriculum.
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Figure 8: Relationship between test questions and course content 
Item J shows the relationship between the content of grammar part of the 
placement test and the coursebook coverage. While the majority of students state that 
there is a relationship between the two, 20 % of them are not sure if there is a 
relationship. Nobody thinks there is no relationship. In item K, while 70 % of 
students state that there is a relationship between the content of vocabulary part of 
the placement test and the coursebook they study at the prep school, 30 % state that
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they have no idea, they are not sure about it. Nobody states there is no relationship 
between them. As seen in item L, according to 30 % of students there is no 
relationship between the content of listening part of the placement test and listening 
activities they study at prep school. However, 10 % of students think that there is a 
relationship while 60 % of students are not sure about the relationship. The poor 
quality of tapes and tape-recorders may be the main cause of this result. When asked, 
in item M, the relationship between the content of the reading part of the placement 
test and the coursebook they study, 60 % of students think there is a relationship 
between them and 30 % of the students state that there is no relationship while 10 % 
of the students are not sure about the relationship. Item N shows the relationship 
between the content of the writing part of the placement test and writing activities 
they study at prep school. 10 % of students are not sure about the consistency 
between the placement test and writing activities held in class. 50 % of the students 
state there is no relationship while 40 % of students state there is. This result is 
contradictory to that of interview result on writing. The majority thinks there is no 
relationship but in interview almost all students state that writing section of the test 
and what they do in class do not match with each other. It could be that the students 
could not understand the question in questionnaire or did not answer the questions 
carefully.
52
Do you think there should be e technical 
English part o f the placement test? .
, No* Sure'' 
%0
No 
% 6 0
F - " ’ Î,', ,'>■ ' v’ ·'"·: .'- · >^ ’·'- ^^ 4^ A :fi
.. Do you UilnH the placement teist 
'administered In September placed you f " 
·,„-,' Wo the level?
, V»’' t-.. f i _ , I
' ' f J j '  Not Sure..; V '''“ ' "
r  ’^\ '
•^:r'vh-ttt>
* 4 0  7 ^
Q ;  V  . • s f l p i
- « s s ,
./ :'i;
Yes,:'l&fei<.S
■'yi:-rf'y~i>'Ay\'r-,-C·
%50',;>gğy;.
 ^ Do you think there should be two ¿; 
· different tests: 1 proficiency, and ?
Not SilVe '..4,îi'
^¿#4pK %0 "?·>;,■ %20  ^ ■
' a · ^ '  ' ' " O V -  I I . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ” ' , S - · ' '  _  ^
R .1 ,» i ,F p 0 ^ f r % 8 o
Figure 9: Opinions on the form of placement test
As seen in item O, the majority of students, 70 %, state that there should be a 
speaking part in the placement test. While 20 % of students think that there should 
not be speaking part, 10 % of students are not sure about it. Although there is a 
course called technical English, including reading, writing and grammar, in the 
curriculum, the majority of students state that there should not be a technical English 
part in the placement test, while 40 % of them state there should be. There is no 
student who is sure about it. In item Q, 50 % of students state that the placement test 
administered in September, 1997 placed them into the right level, intermediate, while 
40 % of students state just the opposite and 10 % of students are not sure if the 
placement test placed them into the right level. The ones who think they are not in 
the right level may be the students who did not study at a prep school before or the
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ones who got the right answers by chance. The last item, R, shows the opinions of 
students as to two different tests; 1) Proficiency, to determine if they are proficient 
enough in following the courses in the faculty and 2) Placement, to place the students 
into levels at prep school. While 80 % of students state that there should be two 
different tests as proficiency and placement, 20 % of them think there should not be 
two and there is no student who is sure about it. Although it is difficult to administer 
two different tests, it seems to be necessary based on the students opinions.
Intermediate Group Interview results
Interviews were held to verify the questionnaire results and similar questions 
like in the questionnaires were asked. All of the students responding to the interview 
questions state that they are happy being in the program but they want the curriculum 
to emphasize speaking and writing rather than too much grammar. The students 
attended the course both obligatory and willingly since they are students of Electric 
and Electronics Department. Then, questions on the relationship of contents of 
placement test questions on grammar, listening, reading, writing, and vocabulary and 
course content were asked to get an idea on content validity of the placement test. 
Students complain about the quality of the listening test and they claim that they 
believe if the listening test were of better quality, they would do better in the test. All 
of the students state that all the courses, except writing, have relationship in many 
ways. However, the writing questions and writing activities held in class do not 
match with each other and they have difficulties in writing since they answered only 
multiple choice questions in the test. They say that writing means to write about 
something but they did not write anything in the test so their writing abilities were 
not measured accurately. They imply that they got the right answers by chance
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without being aware of the importance of the test but if it were an essay type of 
question it would be better for them and the department to place them at the right 
level since writing is one of the most important courses/skills for them both in the 
prep school and for undergraduate studies. Students in the intermediate group say 
that they have no idea if there should be a technical English part in the placement 
test. Intermediate group students imply that there should be a speaking part of the test 
since they have to speak in the prep classes to explain or ask something. According 
to the students, this ability should be measured to form more homogenous classes 
since they think the classes are not homogeneous in terms of proficiency in English.
Upper-Intermediate Group Students
Students whose ages range from 19 to 20 were given questionnaires in this 
group. Six of them are males and four are females and the extent of Education they 
received in English ranges from two to five years; seven of the students have been 
studying for two years, two of them have been studying for five years and one for 
four years. The rest of the results are in the following figures.
Have you ever studied at a : iS
Preparatory School?
.A ■· s;,.,«·;·-.:
Did you take any private courses in ^
,S·:·
English?
Figure 10; Background information on students
^  Do you think English is necessary for 
' yourfuturestudies? l!’;/ 9.,,-
Do you think that your current 
knowledge of English is enough f 
your future studies?
Figure 11: Opinions of students on English
As seen in item A, one half of the students have not studied at any prep 
program so far whereas the other half have had it in some English medium high 
schools. In item B students were asked if they took any private classes in English and 
the majority of them answered this question as “No” while 10 % of students 
answered it as “Yes”. All of the students, 100 %, think that English is necessary for 
their studies as seen in chart 3. However, 60 % of students think that their current 
knowledge of English is not sufficient for their future studies while 30 % of them 
think it is sufficient and 10 % of students is not sure if it is sufficient or not. When 
the level becomes higher, the number of students who think their current knowledge 
of English is sufficient becomes lower. It may be concluded that students become 
more conscious about their level and they know they need to learn more to be 
proficient in English.
Items E, F, G, H, and I in figure 12 show how important the skills/courses are 
rated between 1 (The most important) and 5 (The least important).
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Figure 12: Order of importance of skills/courses
In item E, technical English and reading share the first place with 30 % each, 
listening has 20 %, and speaking and writing share with 10 % each. In contrast to 
pre-intermediate and intermediate students, upper-intermediate students do not put 
speaking as the most important skill. Since they are Engineering Faculty students, 
reading and technical English seem to be more important than the others. In item F, 
writing and technical English share the second with 30 % each and students put 
reading and speaking in 20 % each as the second important. Nobody puts listening as
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the second important. Item G displays the percentage of students who rates the skills 
as the third important. 30 % of students rank reading, 20 % for writing, listening and 
technical English each and 10 % for speaking as the third important. In item H, 
students rank speaking and writing 40 % each, reading 20 %, and nobody ranks 
technical English and listening. As the least important (5), students rate listening 60 
%, speaking and technical English as 20 % each and nobody states reading and 
writing as the least important skill. This shows that reading and writing are necessary 
skills for their undergraduate studies since they have to write laboratory reports and 
read foreign sources to prepare assignments.
The following five items in figure 13 show the results of consistency between 
the content of questions in placement test and course content/objectives in the 
curriculum.
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Figure 13: Relationship between test questions and course content
The first item, J, shows the relationship between the content of the grammar 
part of the placement test and the coursebook coverage. While 50 % of students state 
that there is a relationship between the two, 30 % of them are not sure if there is a 
relationship. 20 % of students think there is no relationship. In item K, while 50 % of 
students state that there is a relationship between the content of vocabulary part of 
the placement test and the coursebook they study at the prep school, 30 % state that
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they have no idea, they are not sure about it. 20 % of students think there is no 
relationship between them. These skills may be stated to measure what they are 
intended to measure to some extent. As seen in item L, according to 40 % of students 
there is no relationship between the content of listening part of the placement test and 
listening activities they study at prep school. However, 20 % of students think that 
there is a relationship while 40 % of students are not sure about the relationship.
This, as indicated before, may be a result of poor quality of tapes and tape-recorders. 
When asked, in item M, the relationship between the content of the reading part of 
the placement test and the coursebook they study, 40 % of the students state that 
there is no relationship while 30 % of the students are not sure about the relationship 
and 30 % of students think there is a relationship between them. This result seems 
surprising since, according to the researcher, there is a close relationship between the 
two and it is supposed that students may have not understood the item well. Item N 
shows the relationship between the content of the writing part of the placement test 
and writing activities the study at prep school. 20 % of students are not sure about the 
consistency between the placement test and writing activities held in class. 40 % of 
the students state there is no relationship while 40 % of students state there is.
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Figure 14; Opinions on the form of the test 
There is almost an equal share between the responses “Yes” and “ No” shown 
in item O related to a question if there should be a speaking part in the placement 
test. While 50 % of students think that there should be speaking part, 40 % of 
students think that there should not and 10 % of students are not sure about it. 
Although there is a course called technical English in the curriculum, the majority of 
students state that there should not be a technical English part in the placement test, 
while 20 % of them state there should be. There is no student who is sure about it. 
They imply that it is a part of English in general and may be studied during the term 
since the only difference is in vocabulary. In item Q, 60 % of students state that the 
placement test administered in September, 1997 placed them at the right level, upper- 
intermediate, while 40% of students state just the opposite and there is no student 
who is sure if the placement test placed them at the right level. The ones who are not 
happy at this level may be the ones who did not study at a prep school before or the 
ones who are good at English but could not pass the test because of some reasons.
The last item, R, shows the opinions of students as to two different tests; 1) 
Proficiency, to determine if they are proficient enough in following the courses in the 
faculty and 2) Placement, to place the students at levels at prep school. While 80 %
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of students state that there should be two different tests as proficiency and placement, 
10 % of them think there should not be two and 10 % of students are not sure about 
it. In accordance with the previous groups, they want to have two different tests. To 
be able to carry out this, a standart test (e g. TOEFL)for proficiency may be given 
first and those who pass the test are exempted from the prep school. For the rest of 
the students, a placement test prepared by OUFLD in accordance with the objectives 
of the prep school may be given and students may be placed according to the result 
of the test.
Upper-intermediate Group Interview Results 
Interviews were held to verify the questionnaire results and similar questions 
like the ones in the questionnaires were asked. All of the students responding to the 
interview questions state that they are happy being in the program but they want the 
curriculum to emphasize on speaking and writing rather than too much grammar. The 
students attended the course willingly since they are aware of the importance of 
English for their future studies both in the faculty and professions. Then, questions 
on the relationship of contents of placement test questions on grammar, listening, 
reading, writing, and vocabulary and course content/objectives were asked to get an 
idea on content validity of the placement test. All of the students state that all the 
courses, except writing, have relationship in many ways. However, the writing 
questions and writing activities held in class do not match with each other and they 
have difficulties in writing since they answered only multiple choice questions in the 
test. They say that writing part of the test did not look like a writing test since writing 
means to write about something but they did not write anything in the test, so their 
writing abilities were not measured accurately. They think that paragraph writing
62
may be a good option to find a solution to the problem. Students in upper- 
intermediate group assert that there should not be a technical English part in the 
placement test. Students state that they should have been informed about the 
placement test before the test was administered so that they could get the idea on the 
form of the test.
Engineering Faculty First Year Students 
In this group ten students were given questionnaires and their ages range 
from 18 to 22. There are seven males and three females responding the 
questionnaires. The extent of instruction they received in English ranges from two to 
eight years. Namely while two of the students have been studying for two years, two 
of them have been studying for three years, three students for eight years, two 
students for five years and one for seven years. The rest of the results are in the 
following figures.
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Figure 15: Background information/opinions of students on English 
As seen in the first item, all of the students, 100 %, have studied at a prep 
program so far. In the second item, B, students were asked if they took any private 
classes in English and 100 % of them answered this question as “No”. While half of 
the students, 50 % studied at prep school of Osmangazi University, the other half, 50 
% studied at different prep schools of English medium high schools in Turkey. In
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item D, the majority of students think that their current knowledge of English is not 
sufficient for their future studies while 20 % of them think it is sufficient and 10 % of 
students is not sure if it is sufficient or not. Although prep school students think, 
more or less, their English proficiency is sufficient. Engineering faculty students do 
not agree with them. Faculty courses are different from those of prep school and they 
have to listen, write, read and speak in English on technical and non-technical 
subjects at the faculty. Therefore, they may have difficulties in class and that’s why 
they think they are not proficient enough in English. All of the students, 100 %, think 
that English is necessary for their studies as seen in item E.
Items F, G, H, I, and J in figure 16 show how important the skills/courses are 
rated between 1 (The most important) and 5 (The least important).
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Figure 16: Order of importance of skills/courses
In item F, 60% of students think that listening is the most important 
skill while 20 % of them put speaking as the first, and also 10 % of students rank 
reading and technical English. Nobody puts writing as the most important. In 
contrast to prep school students, Engineering Faculty students state listening as the 
most important skill since they have to listen and understand professors lecturing at 
the faculty. It is possible that prep school students change their opinions when they
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become freshmen students. In item G, reading and technical English share the second 
with 30 % each, writing for 20 % and students put listening and speaking in 10 % 
each as the second important. Item H displays the percentage of students who rate the 
skills as the third important. 40% of students rank writing, 30 % for speaking, 20 % 
for reading, and 10 % for listening. Nobody ranks technical English as the third 
important. In item I, students rank reading and technical English 30 % each, writing 
20 %, and 10 % for speaking and listening. As the least important (5), students put 
technical English and speaking 30 %, writing as 20 % and 10 % for reading and 
listening.
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Figure 17: Opinions of freshmen students on courses/activities at prep school 
Item K shows that technical English course studied at prep is helpful for 20 % 
of students while 10% of students think just the opposite and majority.
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70 %, is not sure about the subject. It may be concluded that student are not sure the 
benefits of technical English. While 70 % of students state that grammar activities 
studied at prep help them at the faculty, 30 % of students is not sure. Nobody thinks 
that grammar activities studied at prep do not help them in the courses of first year of 
the faculty. While the majority of students state that vocabulary activities studied at 
prep help them at the faculty, 20 % of students is not sure. The percentage of 
students who state there is no help is 10 %. In item N, while 50 % of students state 
that they are not sure if reading activities help them, 30 % of them think they help 
and 20 % of students think they do not. Therefore, more readings on mathematics, 
physics, and chemistry may be recommended to students at prep school so that they 
can get used to reading on these subjects.
Figure 18: Opinions of freshmen students on courses/activities at prep school 
As seen in item O, according to 50 % of students, listening activities studied 
at prep school do not help them in the first year of the faculty while 30 % of students 
are not sure and 20 % state they help. So, both in the test and the course listening 
questions and activities similar to lectures in class should be presented and exercised.
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Engineering Faculty First Year Students Interview Results 
Interviews were held with first year students of Engineering Faculty to verify 
the results of questionnaires administered before. Students attending the interviews 
were those who studied at the prep program and the ones who were exempted from 
the program after taking the test. First they were asked them what they thought about 
the consistency between the prep program and first year courses in terms of skills 
emphasized in both placement test and prep program course content. They stated that 
they learned lots of things at the program but that grammar was focused on more 
than the other skills in accordance with the placement test. They needed speaking, 
listening and writing as well but these skills were not focused on enough in the test 
and prep program. They also stated that they attended the program willingly.
Students who studied at the prep program said that like the students in prep program 
currently, all the skills were consistent between the test and program except writing. 
They stated that they recognize but they are not able to write effectively. They 
implied that they would include a paragraph writing and speaking part if they were 
writing the test. Even the students who were exempted from the program say that 
there should be a speaking section and paragraph writing part in the placement test. 
The students state that they do not have so much difficulty in understanding the 
classes but they have some in vocabulary, especially technical vocabulary. They also 
state that may be it would be better to study at prep to get used to university setting.
Prep School Instructors
There are six instructors who were given questionnaires in this group and 
their ages range from 23 to 35. All of the instructors are females. Their experience as 
instructor at the university ranges from two to fifteen years, namely while five of the
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instructors have been working for two years, one of them has been working for 
fifteen years. The rest of the results are in the following figures.
, Do you think that Prep School ¿ . 
provid^ sufficient English for studente’j|;';i^ .ji,- 
undergraduate studies'?. ^
No'··"*’
A %83j
Do you think English is nece$sary for 
your students' future studies? -
%^0
Figure 19: Instructors’ opinions on prep school and importance of English 
The percentage of instructors who think that prep school provides sufficient 
English for students’ undergraduate studies is 83 % while 17 % of them is not sure if 
it provides sufficient education or not. This result is natural since they are teaching at 
the prep school and they are supposed to defence the institution. All of the 
instructors, 100 %, think that English is necessary for students’ future studies as seen 
in item B.
Items C, D, E, F, and G in figure 20 show how important the skills/courses 
are rated by prep school instructors between 1 (The most important) and 5 (The least 
important) for students’ undergraduate studies.
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Figure 20: Order of importance of skills/courses 
In item C, the majority of instructors think that reading is the most important 
skill while 17 % of them put technical English and listening as the first important 
each. Nobody ranks speaking and writing as the most important skill. To them 
reading covers other skills as well. In item D, reading and listening share the second 
with 33 % each and speaking and technical English with 17 %, Nobody ranks 
writing. Item E displays the percentage of instructors who rate the skills as the third 
important. The majority of instructors ranks writing, 33 % for listening, and 17 % for
speaking as the third important. In item F, instructors rate writing 50 %, speaking as 
33 % and listening as 17 % as the forth important skill. Nobody ranks technical 
English and reading. As the least important (5), instructors rate technical English as 
45 %, writing as 33 %, and speaking as 22 %. Nobody ranks listening and reading as 
seen in item G of figure 20.
The following five items in figures 21 and 22 show the results of consistency 
between the content of questions in Placement Test and course content in the 
curriculum.
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Figure 21: Relationship between test questions and course content 
Item H shows the relationship between the content of grammar part of the 
placement test and the coursebook coverage. While one half of instructors state that 
there is a relationship between the two, the other half are not sure if there is a 
relationship. In item I, while 33 % of instructors state that there is a relationship 
between the content of vocabulary part of the placement test and the coursebook they 
teach at the prep school, 67 % of instructors state that they have no idea, they are not 
sure about it. Their opinions may also be requested in preparing vocabulary questions 
for the test.
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Figure 22: Relationship between test questions and course content 
As seen in item J, according to the majority of instructors there is a 
relationship between the content of listening part of the placement test and listening 
activities they do at prep school. However, 17 % of instructors thinks that there is no 
relationship while 17 % of instructors are not sure about the relationship. This result 
is contradictory to those of prep school and Engineering Faculty students. To 
instructors there is no problem between listening section and listening activities of 
the course content/objectives. When asked, in item K, the relationship between the
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content of the reading part of the placement test and the coursebook they teach, 17 % 
of the instructors state that there is no relationship while 50 % of the instructors are 
not sure about the relationship and 33 % of instructors think there is a relationship 
between them. To increase content validity of the test in terms of reading, reading 
questions in the test and objectives/content of the course may be reviewed. Item L 
shows the relationship between the content of the writing part of the placement test 
and writing activities they carry out at prep school. 33 % of instructors are not sure 
about the consistency between the placement test and writing activities held in class. 
50 % of the instructors state there is no relationship while 17 % of instructors state 
there is. Since it was stressed the already available writing section of the test does not 
measure what it is intended to measure, this result is consistent with the problem 
stated on writing section of the test.
The following items in figure 23 display prep school instructors 
opinions/suggestions on the placement test.
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Figure 23: Opinions on the form of the placement test 
The majority of instructors, 83 %, state that there should be a speaking part at 
the placement test while 17 % of instructors state that they are not sure if there 
should be a speaking part or not. Their opinion should be taken into consideration 
while preparing the test again. Although there is a course called technical English in 
the curriculum, the majority of instructors state that there should not be a technical 
English part in the placement test, while 33 % of them state there should be and 17 % 
of instructors are not sure about it. Their opinions are similar to those of students: it 
is not so necessary to insert technical English section to the test since most of the 
points are covered under other skills of the test content. In item O, 34 % of 
instructors state that the placement test administered in September, 1997 placed 
students at the right levels while 33 % of instructors state just the opposite and 33 %
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of instructors are not sure if the placement test placed students at the right levels. It 
may be concluded that instructors think there are some differences in terms of 
English proficiency between students. Therefore, there may be a problem in 
predictive validity of the test. The last item, P, shows the opinions of instructors as to 
two different tests; 1) Proficiency, to determine if students are proficient enough in 
following the courses in the faculty and 2) Placement, to place the students into 
levels at prep school. Here all of the instructors, 100 % state that there should be two 
different tests as proficiency and placement. The form of the test may be reviewed in 
the light of the feedback from instructors.
Prep School Instructors Interview Results 
In this part, prep school instructors were asked similar questions to those in 
questionnaires. The aim was to see if there was any consistency between the answer 
of interview and questionnaire results. Their working experience at the university 
ranges from two years to fifteen years and all of them teach English in their own 
classes. When asked what they think about students’ opinions on the program, they 
state that all of the students think there is too much load on the program and they feel 
themselves pressed under the curriculum. While half of the instructors state students’ 
levels are different and this difference is the result of the misplacement of the 
placement test, the other half state that there is not too much difference. When the 
relationship between the content of skills in the placement test and content/objectives 
of course was asked and the responses were almost the same as the students’ 
responses: most of them are consistent except writing part of the test and course 
content/objectives. In response to the question of whether there should be a technical 
English part in the placement test, the majority of instructors state that there should
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be, especially such a part that focuses on technical vocabulary. The same result is 
valid for a question on not having a speaking part in the test; the majority says there 
should be to determine their levels, while only two say there should not be. On the 
writing part of the test, they think that multiple choice questions lead students to 
recognition not to production and this causes deficiency in measuring the writing 
ability of students. Their suggestion is to insert a paragraph writing part, a guided 
paragraph while giving the ideas and clues to write about. It is interesting that all the 
instructors want two different tests; Proficiency and placement in order to determine 
their proficiency and place them at appropriate level of instruction in English.
Engineering Faculty Professors
There are four professors who were given questionnaires in this group and 
their ages range from 34 to 52. Three of the professors are males and one is female. 
Their experience as professors at the university ranges from two to 18 years. The rest 
of the results are in the following figures.
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Figure 24: Professors’ opinions on prep school and importance of English
The percentage of professors who think that prep school provides sufficient 
English instruction for students’ undergraduate studies is 25 % while 50 % of them is 
not sure if it provides sufficient education or not. On the other hand, the percentage
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of professors who state that prep school does not provide sufficient education is 25 
%. The varying results may be because of the negative attitudes of some professors 
towards prep school. All of the professors, 100 %, think that English is necessary for 
students’ future studies as seen in item B.
Items C, D, E, F, and G in figure 25 show how important the skills/courses 
are rated between 1 (The most important) and 5 (The least important) for students’ 
undergraduate studies.
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Figure 25; Order of importance of skills/courses
In item C, 50 % of professors think that technical English is the most 
important skill/course while 25 % of them put speaking and 25 % of professors put 
listening as the first important. As opposed to other informants, for the majority of 
professors technical English is the most important skill since during the faculty years 
students will be dealing with technical subjects. In item D, reading, listening.
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speaking, and writing share the second with 25 % each. Nobody ranks technical 
English as the second important skill. Item E displays the percentage of professors 
who rated the skills as the third important. 75 % of professors indicate reading as the 
third important skill while 25 % indicating writing. Nobody ranks listening, speaking 
and technical English. In item F, professors rank speaking 50 %, writing as 25 % and 
listening as 25 % as the forth important skill. As the least important (5), professors 
rank technical English as 50 %, writing as 25 %, and listening as 22 %. It may be 
stated that speaking is also important for students’ undergraduate studies
The following four items in figure 26 below display the difference, according 
to professors, between students who studied at prep school of Osmangazi University 
and who were exempted from the program.
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Figures 26: Difference to professors between students who studied at prep 
and who skipped the prep school
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In item H, 50 % of Engineering Faculty professors state that there is no 
difference between students who studied at prep school of Osmangazi University and 
who were exempted from the program. The 25 % of professors state that they are not 
sure while 25 % of professors state there is a difference by saying those who were 
exempted are better in terms of English proficiency. 50 % of professors state that 
they are not sure if there is a difference between students who studied technical 
vocabulary at prep school of Osmangazi University and who were exempted from 
the program while 25 % of professors state there is and 25 % state there is not. As 
seen in item J, 50 % of professors’ are not sure if there is a difference between 
students who studied technical reading at prep school of Osmangazi University and 
who were exempted from the program. 25 % of professors state there is difference 
while 25 % of them claim the opposite. There is an equal share to an answer on the 
difference between students who studied writing on technical issues at prep school 
and those who were exempted from the program. While 50 % of professors think 
there is no difference between them, 50 % of professors state that they are not sure if 
there is difference between students who studied writing on technical issues at prep 
school and those who were exempted from the program. All the professors do not 
know who studied at prep school and who were exempted. Responses “not sure” are 
related to these students whom professors do not know about. Some professors know 
the students via their ID numbers and they can state the difference clearly. Therefore, 
it may be stated that these results are not so accurate because of this limitation.
Engineering Faculty Professors Interview Results 
Interviews were also held with Engineering Faculty professors to see if the 
answers are consistent with questionnaire results. Their experience at the faculty
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ranges from two to eighteen years. They teach, in turn, writing, speaking, calculus, 
and chemistry. They mainly use English in class situation. Half of the professors 
knows which students studied at prep school through numbers but the other half 
does not know. Two of the professors state that students who skipped the program 
are better than the ones who studied at the program while the others say some of the 
students who skipped the program have some difficulties in technical vocabulary. To 
a question if there should be questions on technical English in the placement test, 
half says there should be while the other half says there is no need for it. Two of the 
professors claim that there should be a direct writing part in the test since to be able 
to write is a crucial skill for the students. All of them state that speaking, writing and 
reading should be emphasized in the test and in the course content/objectives since 
students need these skills at the faculty to carry on their studies. Professors were 
asked that if they thought student X should have studied at the program instead of 
studying at the faculty. They all say that they have not thought anything like that 
except in the few students’ cases.
Prep School Students’ Placement Test and First Term Averages 
Prep School students’ Placement Test and First Term Averages were compared to 
elicit information on predictive validity of the Placement Test. To investigate it, 
means, standard deviations and coefficient correlations between the grades were 
calculated. According to the calculations of the placement test results and first term 
averages of students, the correlation coefficient is -0.18. Therefore, there are striking 
differences between the scores of placement test and first term averages. The 
coefficient correlation of the scores states that there is a negative correlation between 
them. This simply serves to emphasize the fact that predictive validity of the test is
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too weak. Also, this result may indicate that students did not do their best in the test 
or during the term they studied a lot to pass the prep school. A term (Fall) is not a 
short time that will not be taken into consideration, students may have improved their 
English ability during the term.
The data shows what informants think about the test and English instruction 
in the prep school in general. It is interesting to notice that, for most of the students, 
especially in pre-intermediate and intermediate levels, speaking is the most important 
skill. This may be because of their understanding of foreign language; for many 
people being proficient in a foreign language means to be able to speak it. Another 
important point is when the level becomes higher, the number of students who thinks 
their current English is sufficient becomes lower. May be they see that they have still 
a lot to learn to be proficient in English. Students also explain that listening section 
in the test does not measure what it is intended to measure although what they study 
at prep school is consistent with the questions in the test. The point here may be the 
poor quality of the tapes and tape-recorders. They state that, during the test, they 
could not hear well. To solve this problem better quality tapes and tape-recorders 
may be used in the test.
An issue shared by all informants is to have two different tests; proficiency, 
to determine if students are proficient to follow the courses, and placement, to place 
the students into the right levels of prep school. To be able to realize this, a 
proficiency test (e g. TOEFL) may be given first and those who pass the test may be 
exempted from the prep school. For the rest of the students, another test prepared by 
OUFLD in accordance with the objectives of the prep school may be given and 
students may be placed according to the results of that test.
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When all the data are examined in terms of content and predictive validity 
and informants’ opinions on the placement test, it may be concluded that the problem 
stated in the first chapter related to the deficiency of the content validity of the 
writing section in the test is voiced by almost all informants in the study. The case is 
the same as for predictive validity as well. The coefficient correlation is negative and 
very low so there is no correlation between the grades. The interviews supplied more 
information compared to the questionnaires. This is a good example of the fact that 
face to face relationships with informants would result in better results. All the 
questions were explained and answers were discussed in detail and informants felt 
themselves free in answering the questions since the aim of the study was explained 
to them.
The next section will discuss the results and their implications as the 
conclusion part of the study.
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CHAPTER 5; CONCLUSIONS 
Introduction
The purpose of the study was to investigate the extent of validity, in terms of 
content and predictive validity, of the placement test prepared and administered by 
Osmangazi University Foreign Languages Department. Osmangazi University 
Foreign Languages Department is relatively new and prepares and administers a 
placement test for the students enrolled at the university. The students who want to 
study at the preparatory school and those who have to study at the preparatory school 
(students of the department of Electrical Engineering and Electronics) are 
administered a 100-item placement test. The ones who score more than 70 out of 100 
pass the preparatory program and begin studying their departmental courses as 
freshmen students in their faculties. Those who score between 60 to 69 are given an 
oral interview (exam) on the afternoon of the same exam day. The students who pass 
the oral exam are considered successful in the proficiency. Those who score below 
60 have to study in the prep program for a year; these students are classified 
according to the grades they receive in the same placement test that is administered 
to select them for the preparatory school. For example, the students who score 50-60 
are placed in the upper-intermediate level classes, those who score 30-49 are placed 
in the intermediate-level classes and the ones who score below 30 are placed in the 
pre-intermediate-level classes.
In the placement test, there are listening, vocabulary, grammar, reading and 
writing sections. This study investigated the content validity and predictive validity 
of the placement test since it was thought there were some deficiencies in terms of 
content and predictive validity. To do this, questionnaires were given to 40 students.
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6 prep school instructors and 4 engineering faculty professors and also they were 
interviewed to verify the questionnaires’ results. For predictive validity, 26 prep 
school students’ placement test scores and first term averages were compared. In 
March 1998, questionnaires and interviews were given and grades were obtained. To 
analyze the data, frequencies of questionnaires’ results were determined, their 
percentages were calculated and the results were transformed to figures. Interview 
results were put in paragraph form under each group’s questionnaire results. 
Correlation coefficient related to predictive validity was given at the end of the 
chapter IV.
Summary of Study
The study sought to investigate the extent of validity, in terms of content and 
predictive validity, of placement test prepared and administered by Osmangazi 
University Foreign Languages Department. The content validity and predictive 
validity of the test were investigated. The main term is validity and validity of a test 
is defined as the extent to which the test measures what it is designed to measure 
(Aiken, 1988). The second one is content validity and Hughes (1988) explains 
content validity as “A test is said to have content validity if its content constitutes a 
representative sample of the language skills, structures with which it is meant to be 
concerned.”(p.22). And the last term used in this study is predictive validity that may 
be defined as how well test scores predict some future behavior and expectation from 
students (Bachman, 1990).
The research questions were also based on these terms since the aim was to 
investigate content and predictive validity. The main research question was.
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• How valid is Placement Test administered by the Foreign Languages Department 
of Osmangazi University?
Subquestions were:
-  What is the content validity of the Placement Test administered by the 
Foreign Languages Department of Osmangazi University?
- What is the predictive validity of the Placement Test administered by the 
Foreign Languages Department of Osmangazi University?
Content Validity
To investigate the content validity of the placement test, students and 
instructors were asked what they thought about the consistency between the sections 
of the placement test and curriculum they followed. The common answer on the 
consistency of skills/courses between the placement test and curriculum was on the 
writing section. According to the students and instructors, there was not a 
consistency between the writing section and writing activities held in class. This 
result was something that the researcher expected since, in the test, students were not 
required to write anything instead they were supposed to answer multiple choice 
questions such as finding relevant or irrelevant sentences in a paragraph. However, 
they were required to write descriptive, argumentative, comparison and contrast 
paragraphs in class and that was the point that led them to think about the test, 
writing section, did not match with the curriculum. Anastasi (1976) describes the 
content validity as: “ Content validity involves essentially the systematic 
examination of the test content to determine whether it covers a representative 
sample of the behaviour domain to be measured.” (p. 135). In case of the placement 
test of Osmangazi University Foreign Languages Department, the writing section did
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not seem to cover a representative sample of the behaviour domain measured as 
determined by the judgement of professors, instructors and students. All the 
respondents almost answered the same for all sections’ consistently. They explained 
that the content of the other sections was more or less consistent between the test and 
course curriculum. The only point students complained about was the number of 
grammar questions and the grammar load in the curriculum. They stated that there 
was a perfect consistency but that they needed other skills as well. To them, language 
is not only grammar but also speaking, writing, and reading and they implied that 
other skills should be emphasised too.
Predictive Validity
Harris (1969) explains predictive validity as “If we use a test of English as a 
second language to screen university applicants and then correlate test screen with 
grades made at the end of first semester, we are attempting to determine the 
predictive validity at the test.” (p.20). Accordingly, to search predictive validity 
students’ placement test and first term averages were compared. The result was not 
so surprising since there was a gap between the two. The researcher suspected there 
was something wrong in predictive validity because, every year, students were 
complaining they were not in the right level. The gap between the grades might be 
because of the ignorance of students during the test. May be, they were just 
answering the questions randomly without thinking the importance of the test. No 
matter what the reason was, it can be stated that predictive validity of the test was too 
weak.
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Institutional Implications
What can be done based on the data and results above depends on the Foreign 
Languages Department of Osmangazi University (OUFLD). The Department may 
change the format of the placement test and insert a paragraph writing section to the 
test to provide content validity. Or the Department may try to balance the ratio of the 
questions asked in the test and course content. The Placement test may be prepared in 
accordance with the course objectives.
To address complaints raised by the students on level differences, the 
Department may also include an interview (speaking test) so that they can determine 
students’ English proficiency better. As an alternative, after students’ levels are 
determined, students may be given a two-week orientation time and during that time 
students whose proficiency levels do not match with the classes in which they belong 
to may be transferred to the levels that are suitable for them.
Limitations
Since the research was carried out at Osmangazi University Foreign 
Languages Department (OUFLD) in Eskişehir and students were on holiday during 
researcher’s break in December and January, time management was a crucial 
problem. After the break, students at both prep school and Engineering Faculty were 
very busy as the researcher was. So the researcher could not reach all the students 
and instructors though he wanted to talk to most of them. Also, some of the 
instructors were not so willing and cooperative with the researcher in answering the 
questionnaires. Some repeat students were not happy with department due to their 
situations and they responded both the questionnaires and interviews judgementally.. 
It is thought that these limitations affected the results of the study to some extent.
89
Further Research
This study may lead to another study in the Department as well as in other 
prep schools. Another placement test may be prepared in the light of this study. By 
taking into consideration the needs and objectives of Osmangazi University Foreign 
Languages Department (OUFLD), a placement test with different format containing 
different sections Glenn Fulcher (1997) recommended may be suggested. In addition 
to the study already carried out, a new placement test for Osmangazi University 
Foreign Languages Department (OUFLD) would be prepared and administered and 
then the results between them would be compared. Another study, an experimental 
one, to see which test would measure both the content and predictive validity more 
efficiently would be carried out.
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Appendix: A Questionnaire for Prep School Students
Placement Test Validity Research Questionnaire
Dear Students,
I am an MA-TEFL graduate student at Bilkent University. I am doing a 
research on the validity of Placement Tests administered at Osmangazi University. I 
am interested in your opinions about the Placement Tests. Your responses will help 
me a great deal with my research. Your responses will be kept confidential. You do 
not have to give your name and no one will know your specific answers to these 
questions. I will be grateful if you would take a few moments to complete the 
questions below.
Thank you, 
Ümit Özkanal
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SECTION I: GENERAL INFORMATION ON PREP STUDENTS 
Please answer all the questions.
Put a cross (X) in the appropriate box or write in the space provided.
1. Age
2. Gender
3. Which high school did you finish?
4. How many years of English instruction have you had so far?
5. Did you study English at any Preparatory school?
□  Yes G N o
6. If your answer to the question ‘5’ is ‘Yes’, please write where you studied.
7. Did you take any private classes in English?
□  Yes G N o
8. Do you think English is necessary for your future studies?
□  Yes G N o □  Not sure
9. Do you think your current knowledge of English is enough for your future studies?
□  Yes G N o □  Not sure
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10. How important are the following skills/courses for your undergraduate studies?
Order them between 1-5 (1 is the most important).
___Speaking ___Listening ___Reading ___Writing
Technical English
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SECTION II: QUESTIONNAIRE ON THE PLACEMENT TEST FOR PREP 
STUDENTS
Put a cross (X) in the appropriate box.
1. Is there any relationship between the grammar part of the test and the content of 
the coursebook you use in your English lessons?
□  Yes D N o □  Not sure
2. Is there any relationship between the vocabulary part of the test and the content 
of the coursebook you use in your English lessons?
Q Y es Q N o □  Not sure
3. Is there any relationship between the listening part of the test and the content of 
the coursebook you use in your English lessons?
□  Yes □  No □  Not sure
4. Is there any relationship between the reading part of the test and the content of 
the coursebook you use in your English lessons?
□  Yes □  No □  Not sure
5. Is there any relationship between the writing part of the test and the content of the 
coursebook you use in your English lessons?
□  Yes □  No □  Not sure
6. Do you think there should be a speaking part of the test?
□  Yes □  No □  Not sure
7. Do you think there should be a technical English part at the placement 
test since you have a course called Technical English?
□  Yes □  No □  Not sure
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8. Do you think the placement test administered in September placed you into the 
right level?
n  Yes □  No □  Not sure
9. Do you think there should be two different tests: 1) Proficiency (to determine if 
you have enough English to follow the courses) and 2) Placement (to place you to the 
right level)?
□  Yes □  No Q  Not sure
10. Please add anything you would like to state on the Placement Test.
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Appendix: B Questionnaire for Engineering Faculty First Year Students
Placement Test Validity Research Questionnaire
Dear Students,
I am an MA-TEFL graduate student at Bilkent University. I am doing a 
research on the validity of Placement Tests administered at Osmangazi University. I 
am interested in your opinions about the Placement Tests. Your responses will help 
me a great deal with my research. Your responses will be kept confidential. You do 
not have to give your name and no one will know your specific answers to these 
questions. I will be grateful if you would take a few moments to complete the 
questions below.
Thank you,
Ümit Özkanal
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SECTION I: GENERAL INFORMATION ON FIRST YEAR STUDENTS 
Please answer all the questions.
Put a cross (X) in the appropriate box or write in the space provided.
l A g e  ___________
2. Gender ___________
3. Which high school did you finish?__________________________
4. How many years of English instruction have you had so far?__________
5. Did you study English at any Preparatory school?
Q Y es Q N o
6. If your answer to the question ‘5’ is ‘Yes’, please write where you studied.
7. Did you take any private classes in English?
□  Yes D N o
8. Did you pass the test administered in September?
□  Yes □ N o
9. Do you think English is necessary for your fijture studies?
□  Yes □ N o  □  Not sure
10. Do you think your current knowledge of English is sufficient for your future 
studies?
□  Yes □  No □  Not sure
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11. How important are the following skills/courses for your undergraduate studies? 
Order them between 1-5 (1 is the most important).
---- Speaking ___Listening ___Reading ___ Writing
___Technical English
1 0 0
SECTION II: QUESTIONNAIRE ON THE PLACEMENT TEST FOR FIRST 
YEAR STUDENTS
1. The technical English course I studied at prep helps me this year.
Q  Yes D  No □  Not sure
2. The grammar course I studied at prep helps me much this year.
□  Yes D N o  □  Not sure
3. The vocabulary I studied at prep helps me much this year.
□  Yes □ N o  □ N o t sure
4. The reading course I studied at prep helps me much this year.
□  Yes □ N o  □  Not sure
5. The listening course I studied at prep helps me much this year.
□  Yes □ N o  □ N o t sure
6. The writing course I studied at prep helps me much this year.
□  Yes □ N o  □  Not sure
7. Please add anything you would like to state on the Placement Test.
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Appendix; C Questionnaire for Prep School Instructors
Placement Test Validity Research Questionnaire
Dear Colleagues,
I am an MA-TEFL graduate student at Bilkent University. I am doing a 
research on the validity of Placement Tests administered at Osmangazi University. I 
am interested in your opinions about the Placement Tests. Your responses will help 
me a great deal with my research. Your responses will be kept confidential. You do 
not have to give your name and no one will know your specific answers to these 
questions. I will be grateful if you would take a few moments to complete the 
questions below.
Thank you,
Ümit Özkanal
1 0 2
SECTION I: GENERAL INFORMATION ON PREP SCHOOL
INSTRUCTORS
Please answer all the questions.
Put a cross (X) in the appropriate box or write in the space provided.
1. Age ____________
2. Gender ____________
3. How long have you been teaching at the university? ____________
4. Do you think the prep program provides sufficient English for the students’ 
undergraduate studies?
□  Yes D N o □  Not sure
5. Do you think English is necessary for your students future studies?
□  Yes □  No □  Not sure
6. How important are the following skills/courses for your students’ undergraduate 
studies? Order them between 1-5 (1 is the most important).
___Speaking ___Listening ___Reading ___ Writing
___Technical English
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SECTION II: QUESTIONNAIRE ON PLACEMENT TEST FOR PREP 
SCHOOL INSTRUCTORS
1. Is there any relationship between the grammar part of the test and the coursebook 
you use in your English lessons?
□  Yes □  No □  Not sure
2. Is there any relationship between the vocabulary part of the test and the 
coursebook you use in your English lessons?
□  Yes D N o □  Not sure
3. Is there any relationship between the listening part of the test and the coursebook 
you use in your English lessons?
□  Yes □  No □  Not sure
4. Is there any relationship between the reading part of the test and the coursebook 
you use in your English lessons?
□  Yes □ N o  □ N o t sure
5. Is there any relationship between the writing part of the test and the coursebook 
you use in your English lessons?
□  Yes □ N o  □  Not sure
6. Do you think there should be a speaking part of the test?
□  Yes □ N o  □ N o t sure
7. Do you think there should be a technical English part of the test?
□  Yes □ N o  □  Not sure
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8. Do you think there should be a technical English part at the placement 
test since you have a course called Technical English in your curriculum?
□  Yes D N o □  Not sure
9. Do you think the placement test administered in September placed your
students into the right level?
□  Yes □  No □  Not sure
10. Do you think there should be two different tests; 1) Proficiency (to determine if 
the students have enough English to follow the courses) and 2) Placement (to 
place the students to the right level)?
□  Yes □  No □  Not sure
11. Please add anything you would like to state on the Placement Test.
105
Appendix. D Questionnaires for Engineering Faculty Professors
Placement Test Validity Research Questionnaire
Dear Colleagues,
I am an MA-TEFL graduate student at Bilkent University. I am doing a 
research on the validity of Placement Tests administered at Osmangazi University. I 
am interested in your opinions about the Placement Tests. Your responses will help 
me a great deal with my research. Your responses will be kept confidential. You do 
not have to give your name and no one will know your specific answers to these 
questions. I will be grateful if you would take a few moments to complete the 
questions below.
Thank you,
Ümit Özkanal
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SECTION I: GENERAL INFORMATION ON ENGINEERING FACULTY 
PROFESSORS
Please ansvt^ er all the questions.
Put a cross (X) in the appropriate box or write in the space provided.
1. Age ____________
2. Gender ____________
3. How long have you been teaching at the u n i v e r s i t y ? _____________
4. Do you think the prep program provides sufficient English for the students’ 
undergraduate studies?
□  Yes Q  No □  Not sure
5. Do you think English is necessary for your students future studies?
□  Yes □  No Q  Not sure
6. How important are the following skills/courses for your students’ undergraduate
studies? Order them between 1-5 (1 is the most important).
___Speaking ___Listening ___Reading ___ Writing
___Technical English
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SECTION U: QUESTIONNAIRE ON THE PLACEMENT TEST FOR 
ENGINEERING FACULTY PROFESSORS
1. There is a strict difference between students who studied at prep and who did 
not.
□  Yes Ö N o Ö  Not sure
2. Students who studied technical vocabulary at prep are more successful in the 
first year of faculty than the students who were exempted the test.
Q Y es Q N o □  Not sure
3. Students who studied reading on technical issues at prep are more successful in 
the first year of faculty than the students who were exempted the test.
□  Yes □  No □  Not sure
4. Please add anything you would like to state in general.
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The aim of this interview is to get information regarding the Placement test
that you took in September. Your answers will be kept confidential and will help me
in my research.
1. I hope you are happy being a member of Osmangazi University Foreign 
Languages Department. How is the program going for you?
2. Is the program anything like what you expected?
3. Did you elect to attend this course, or was it required?
4. I would like to focus on the placement test. What similarity is there between the 
grammar section in the test and the grammar you have studied so far at the 
program?
5. What similarity is there between the listening section in the test and the listening 
you have studied so far at the program?
6. What similarity is there between the reading section in the test and the reading 
you have studied so far at the program?
7. What similarity is there between the writing section in the test and the writing 
you have studied so far at the program?
8. What similarity is there between the vocabulary section in the test and 
vocabulary you have studied so far at the program?
9. You have a course called Technical English although there is no question on it in 
the test. Do you think there should be some questions? Why? What type of 
questions would you include?
10. What can you say about the writing part of the test?
Appendix; E
INTERVIEW QUESTIONS FOR PREP STUDENTS
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Appendix: F
INTERVIEW QUESTIONS FOR 1st YEAR STUDENTS
The aim of this interview is to get information regarding the Placement test 
that you took last September or in September 1996. Your answers will be kept 
confidential and will help me a lot in my research.
1. First of all, I hope things are going well for you this year. I know sometimes 
it is difficult to come from the prep program to the faculty. What do you think 
about the Prep Program and your first year courses in terms of consistency 
between them?
2. What do you think about the prep program you studied last year in terms of 
meeting your expectations for the faculty demands?
3. Did you come to this program & department because of your own desire or 
because someone else encouraged you to?
4. If you were writing the test, would you include an essay type writing question 
in the placement test? Why? Why not?
5. If you were testing office commissioners, would you have an additional 
speaking section in the placement test? Why? Why not?
6. If you were testing office commissioners, would you include questions on 
Technical English in the placement test? Why? Why not?
7. Let us talk about the placement test. Do you think that the grammar section 
in the test and the grammar you studied in the program are both relevant?
How are they different?
1 1 0
8. What do you think about the listening section in the test and listening you 
studied during the program? Were the questions relevant to your needs as a 
student?
9. What do you think about the reading section in the test and reading you 
studied during the program? Were the questions relevant to your needs as a 
student?
10. What do you think about the writing section in the test and writing you 
studied during the program? Were the questions relevant to your needs as a 
student?
11. What do you think about the vocabulary section in the test and vocabulary 
you studied during the program? Were the questions relevant to your needs as 
a student?
12. (for those who passed the test) Can you explain what kind of difficulties, if 
any, you have since you did not study at the prep program?
13. What may be the reason of these difficulties?
14. Have you ever regretted since you did not study at prep program? Why? Why 
not?
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The aim of this interview is to get information regarding the Placement test
administered in September. Your answers will be kept confidential and will help me
a lot in my research.
1. How long have you been working in the prep program?
2. Can you explain what you do in the program?
3. What can you say about your students’ attitudes about the program?
4. What about the levels of your students in your class? Same or different?
5. If different, what do you believe is the reason for this difference?
6. What do you think about the consistency between grammar questions in the test 
& grammar you teach in your classes?
7. What do you think about the consistency between listening questions in the test 
& listening skills you teach in your classes?
8. What do you think about the consistency between reading questions in the test & 
reading skills you teach in your classes?
9. What do you think about the consistency between writing questions in the test & 
writing skills you teach in your classes?
10. What do you think about the consistency between vocabulary questions in the 
test & vocabulary you teach in your classes?
11. What is your opinion about not having Technical English questions on the test?
12. What is your opinion about not having speaking part on the test?
13. Some experts on teaching English as a foreign language say that multiple choice 
questions about writing test results in recognition but not production. This tells us
Appendix: G
INTERVIEW QUESTIONS FOR PREP PROGRAM INSTRUCTORS
1 1 2
what students can recognize but not how well they can actually will produce. 
What is your opinion on this assumption?
14. If you were to include a writing section, what kind would it be? Why?
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The aim of this interview is to get information regarding the Placement test
administered in September. Your answers will be kept confidential and will help me
a lot in my research.
1. How long have you been working in the department?
2. Can you explain what you do in the department?
3. Which language is mainly used in classroom situation? Why?
4. Do you know which students took the prep courses and which did not?
5. Is there any difference between the students who studied at the prep program and 
who did not because they passed the placement test?
6. What kind of a difference is it?
7. Do you think that it would be good to have a technical English part in the 
placement test? Why? Why not?
8. Do you think that it would be good to have an essay type writing part in the 
placement test? Why? Why not?
9. Have you ever said yourself that student X should have studied at prep instead of 
studying at the department? Why? Why not?
Appendix: H
INTERVIEW QUESTIONS FOR ENGINEERING FACULTY PROFESSORS
